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Foundational Personal Visit Plan 7

Plan básico de la visita personal 7 

Foundational Personal Visit Plan 8

Plan básico de la visita personal 8

Personal Visit Planning Guide

Visita personal – guía para planificación
Circles of Support (PH)

Círculos de apoyo

Visualizing (PH)

Visualización
Reflecting on Parenting Support (PH)

Reflexiones sobre apoyos para la 
crianza

Problem Solving

The Six-Step Problem-Solving Method (PH)

Método para resolver de problemas en 
seis pasos

Resolving Differences With Caregivers (PH)

Cómo resolver diferencias con las 
personas que cuidan a su hijo

Teaching Children to Solve Problems

Helping Your Child Learn to Solve 
Problems (PH)

Cómo ayudar a su hijo a aprender a 
resolver problemas

Goal Setting

Goal Setting: Begin With the End  
in Mind (PH)

Establecer metas: Mantenga en mente 
su objetivo 

What’s on Your Mind? Exploring Hopes, 
Desires, Questions, and Concerns (PH)

¿Qué tiene en mente? Explorar las 
esperanzas, deseos, preguntas e 
inquietudes

Child Development

Desarrollo infantíl

Child Development Chart (PH)

Tabla del desarrollo infantil 

Fine SMILE (PH)

Fine SMILE (sonrisa)

The Amazing Brain of a Baby

Your Baby’s Amazing Brain (PH)

El sorprendente cerebro de su bebé

Learning to Learn (PH)

Aprender a aprender

Brain Development: Sensitive Periods

Helping Your Child’s Brain During 
Sensitive Periods (PH)

Cómo ayudar al cerebro de su hijo 
durante los períodos sensibles

Language Experience Center: A Look at 
Books (PH)

Centro de experiencia de lenguaje: Una 
mirada a los libros
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Language Experience Center: Rhymes 
and Songs (PH)

Centro de experiencia de lenguaje: 
Rimas y canciones

Language and Hearing Experience 
Center: Listening Time (PH)

Centro de experiencia de lenguaje  
y audición: Hora de escuchar

Emotions Experience Center:  
A Look Into the Mirror (PH)

Centro de experiencia de emociones: 
Mirarse en el espejo

Visual Experience Center: Multiple  
Views (PH)

Centro de experiencia visual: Varios 
puntos de vista

Visual Experience Center: Shades of 
Darkness (PH)

Centro de experiencia visual: Diferentes 
grados de oscuridad 

Motor Experience Center: Using Hands 
and Eyes Together (PH)

Centro de experiencia de motricidad: 
Usar las manos y los ojos a la vez

Motor Experience Center: Balls, Balls, 
and Balls (PH)

Centro de experiencia de motricidad: 
Pelotas, pelotas y pelotas

Multisensory Experience Center: 
Oranges, Oranges, Oranges (PH)

Centro de experiencia multisensorial: 
Naranjas, naranjas, naranjas

Executive Function in the Early Years

Building Skills for Planning and Doing (PH)

Building Skills for Planning and Doing 
(Spanish) – coming soon

Sensory Integration

Making Sense of Your Baby’s Senses (PH)

Dar sentido a los sentides de su bebé

Sensory Overload (PH)

Sobrecarga sensorial

Playing with Blocks

Your Child Loves to Play With Blocks (PH)

A su hijo le encanta jugar con bloques

Gender Awareness

Being a Boy, Being a Girl (PH)

Ser varón, ser niña

Prenatal

Ensuring Healthy Fetal Development

Your Unborn Baby’s Development:  
First Trimester, 1-2 Months (PH)

El desarrollo de su bebé por nacer: 
Primer trimestre, 1-2 meses

Your Unborn Baby’s Development:  
First Trimester, 3 Months (PH)

El desarrollo de su bebé por nacer: 
Primer trimestre, 3 meses

Your Unborn Baby’s Development: 
Second Trimester, 4 Months (PH)

El desarrollo de su bebé por nacer: 
Segundo trimestre, 4 meses 

Your Unborn Baby’s Development: 
Second Trimester, 5 Months (PH)

El desarrollo de su bebé por nacer: 
Segundo trimestre, 5 meses

Your Unborn Baby’s Development: 
Second Trimester, 6 Months (PH)

El desarrollo de su bebé por nacer: 
Segundo trimestre, 6 meses

Your Unborn Baby’s Development:  
Third Trimester, 7 Months (PH)

El desarrollo de su bebé por nacer: 
Tercer trimestre, 7 meses

Your Unborn Baby’s Development:  
Third Trimester, 8 Months (PH)

El desarrollo de su bebé por nacer: 
Tercer trimestre, 8 meses

Your Unborn Baby’s Development:  
Third Trimester, 9 Months (PH)

El desarrollo de su bebé por nacer: 
Tercer trimestre, 9 meses
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Birth to 1½ Months

Looking at Development: Birth to 1½ 
Months

Birth to 1½ Months: What Is Special 
About This Age? (PH)

Del nacimiento a los 1½ meses:  
¿Qué es lo especial de esta edad?

Language Development in Infants

Birth to 1½ Months: Your Baby’s 
Language Development (PH)

Del nacimiento a los 1½ meses:  
El desarrollo del lenguaje de su bebé

Babies Can Learn Two Languages! (PH)

¡Los bebés pueden aprender dos 
idiomas!

Cognitive Development: Birth to 8 Months 

Birth to 1½ Months: Your Baby’s 
Cognitive Development (PH)

Del nacimiento a los 1½ meses:  
El desarrollo cognitivo de su bebé

Birth to 1½ Months: Your Baby’s Social-
Emotional Development (PH)

Del nacimiento a los 1½ meses:  
El desarrollo social y emocional  
de su bebé

Learning Through Touch

Your Baby’s Experiences With Touch (PH)

Las experiencias de su bebé con  
el tacto

Birth to 1½ Months: Your Baby’s Motor 
Development (PH)

Del nacimiento a los 1½ meses: El 
desarrollo de la motricidad de su bebé

1½ to 3½ Months

Looking at Development: 1½ to 3½ 
Months 

1½ to 3½ Months: What Is Special About 
This Age? (PH)

De 1½ a 3½ meses: ¿Qué es lo 
especial de esta edad?

1½ to 3½ Months: Your Baby’s Language 
Development (PH)

De 1½ a 3½ meses: El desarrollo del 
lenguaje de su bebé

1½ to 3½ Months: Your Baby’s Cognitive 
Development (PH)

De 1½ a 3½ meses: El desarrollo 
cognitivo de su bebé

1½ to 3½ Months: Your Baby’s Social-
Emotional Development (PH)

De 1½ a 3½ meses: El desarrollo social 
y emocional de su bebé

Supporting Motor Development in  
Babies (PH)

Cómo ayudar a desarrollar la 
motricidad en los bebés

Tummy Time (PH)

Hora de estar boca abajo

1½ to 3½ Months: Your Baby’s Motor 
Development (PH) 

De 1½ a 3½ meses: El desarrollo de la 
motricidad de su bebé

3½ to 5½ Months

Looking at Development: 3½ to 5½ 
Months

3½ to 5½ Months: What Is Special About 
This Age? (PH)

De 3½ a 5½ meses: ¿Qué es lo 
especial de esta edad?

3½ to 5½ Months: Your Baby’s Language 
Development (PH)

De 3½ a 5½ meses: El desarrollo del 
lenguaje de su bebé

Your Baby Is Learning to Communicate 
(PH)

Su bebé está aprendiendo a 
comunicarse

3½ to 5½ Months: Your Baby’s Cognitive 
Development (PH)

De 3½ a 5½ meses: El desarrollo 
cognitivo de su bebé

3½ to 5½ Months: Your Baby’s Social-
Emotional Development (PH)

De 3½ a 5½ meses: El desarrollo social 
y emocional de su bebé

Motor Development: A Process of 
Discovery
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3½ to 5½ Months: Your Baby’s Motor 
Development (PH)

De 3½ a 5½ meses: El desarrollo de la 
motricidad de su bebé

Movement’s Role in Learning: Perceptual 
Motor Development 

Learning Through Movement (PH)

Aprendiendo a través del movimiento

5½ to 8 Months

Looking at Development: 5½ to 8 Months

5½ to 8 Months: What Is Special About 

This Age? (PH)

De 5½ a 8 meses: ¿Qué es especial en 
esta edad?

Language Development During the 
Middle of the First Year 

5½ to 8 Months: Your Baby’s Language 
Development (PH)

De 5½ a 8 meses: El desarrollo del 
lenguaje de su bebé

Babbling (PH)

Balbuceo 

5½ to 8 Months: Your Baby’s Cognitive 
Development (PH)

De 5½ a 8 meses: El desarrollo 
cognitivo de su bebé

Understanding Stranger and Separation 
Anxiety (PH)

Comprender la ansiedad con los 
extraños y por la separación

5½ to 8 Months: Your Baby’s Social-
Emotional Development (PH)

De 5½ a 8 meses: El desarrollo social y 
emocional de su bebé

5½ to 8 Months: Your Baby’s Motor 
Development (PH)

De 5½ a 8 meses: El desarrollo de la 
motricidad de su bebé

Your Capable Baby (PH)

¡Su bebé puede!

8 to 14 Months

Looking at Development: 8 to 14 Months

8 to 14 Months: What Is Special About 
This Age? (PH)

De 8 a 14 meses: ¿Qué es especial en 
esta edad?

Language Development: 8 to 14 Months

8 to 14 Months: Your Baby’s Language 
Development (PH)

De 8 a 14 meses: El desarrollo del 
lenguaje de su bebé 

What to Expect When Your Baby Talks to 
You (PH)

Qué esperar cuando su bebé le habla

Different Approaches to Language 
Learning

Words Your Child Understands (PH)

Palabras que su hijo comprende

Your Child’s First Words (PH)

Las primeras palabras de su hijo 

Cognitive Development: 8 to 14 Months 

8 to 14 Months: Your Baby’s Cognitive 
Development (PH)

De 8 a 14 meses: El desarrollo 
cognitivo de su bebé

Social-Emotional Development: 8 to 14 
Months

8 to 14 Months: Your Baby’s Social-
Emotional Development (PH)

De 8 a 14 meses: El desarrollo social y 
emocional de su bebé

Understanding Self-Concept and 
Nurturing Self-Esteem

What You’ll Notice as Your Baby 
Develops Self-Concept (PH)

Lo que usted notará a medida que  
su bebé desarrolla el concepto de  
sí mismo
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Motor Development: 8 to 14 Months

8 to 14 Months: Your Baby’s Motor 
Development (PH)

De 8 a 14 meses: El desarrollo de la 
motricidad de su bebé

Fine Motor Skills From 8 to 14 Months (PH)

La motricidad fina entre los 8 y los 14 
meses

Helping Your Baby Crawl Around (PH)

Cómo ayudar a su bebé a gatear

14 to 24 Months

Looking at Development: 14 to 24 
Months

14 to 24 Months: What Is Special About 
This Age? (PH)

De 14 a 24 meses: ¿Qué es especial 
en esta edad?

Language in the Second Year of Life

14 to 24 Months: Your Child’s Language 
Development (PH)

De 14 a 24 meses: El desarrollo del 
lenguaje de su hijo

Your Toddler Knows Two Languages (PH)

Su hijo pequeño sabe dos idiomas
Discovering, Understanding, 
Experimenting, Adjusting (PH)

Descubrir, entender, experimentar, 
adaptar

14 to 24 Months: Your Child’s Cognitive 
Development (PH)

De 14 a 24 meses: El desarrollo 
cognitivo de su hijo

Social-Emotional Development: 14 to 24 
Months

14 to 24 Months: Your Child’s Social-
Emotional Development (PH)

De 14 a 24 meses: El desarrollo social 
y emocional de su hijo

Your Child’s Developing Self-Esteem (PH)

La autoestima en desarrollo de su hijo

Understanding Negativism

When ‘No’ Is Your Child’s Favorite  
Word (PH)

Cuando ‘no’ es la palabra favorita  
de su hijo

It’s MINE! (PH)

¡Es MÍO!

When Your Child Says ‘I’m Scared’ (PH)

Cuando su hijo dice ‘Tengo miedo’

The Role of Large Muscles in Learning

The Role of Small Muscles in Learning

14 to 24 Months: Your Child’s Motor 
Development (PH)

De 14 a 24 meses: El desarrollo de la 
motricidad de su hijo

Stages of Drawing and Writing (PH)

Las etapas del dibujo y la escritura

24 to 36 Months

Looking at Development: 24 to 36 
Months

24 to 36 Months: What Is Special About 
This Age? (PH)

De 24 a 36 meses: ¿Qué es especial 
en esta edad?

Language in the Third Year of Life:  
24 to 36 Months

24 to 36 Months: Your Child’s Language 
Development (PH)

De 24 a 36 meses: El desarrollo del 
lenguaje de su hijo

Developing Speech Sounds (PH)

El desarrollo de los sonidos del habla

24 to 36 Months: Your Child’s Cognitive 
Development (PH)

De 24 a 36 meses: El desarrollo 
cognitivo de su hijo

Beginning to Understand Number 
Concepts 

Beginning to Count (PH)

Comenzar a contar

Let’s Learn Colors (PH)

Aprendamos los colores
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Thinking Skills: Dynamic System of 
Attention, Memory, and Strategies 

Thinking Skills: Matching, Sorting, and 
Classifying (PH)

Habilidades del pensamiento: Formar 
pares, separar en grupos y clasificar

More Thinking Skills: Learning the  
Rules (PH)

Más habilidades del pensamiento: 
Aprender las reglas

Social-Emotional Development: 24 to 36 
Months

24 to 36 Months: Your Child’s Social-
Emotional Development (PH)

De 24 a 36 meses: El desarrollo social 
y emocional de su hijo

Motor Development: 24 to 36 Months 

24 to 36 Months: Your Child’s Motor 
Development (PH)

De 24 a 36 meses: El desarrollo de la 
motricidad de su hijo

Helping Your Child Learn to Cut (PH)

Cómo ayudar a su hijo a aprender a 
cortar

Dressing Games (PH)

Juegos para vestirse

3 Years

3 Years: What Is Special About This 
 Age? (PH)

3 años: ¿Qué es especial en esta 
edad? 

3 Years: Your Child’s Language 
Development (PH)

3 años: El desarrollo del lenguaje de  
su hijo

3 Years: Your Child’s Cognitive 
Development (PH)

3 años: El desarrollo cognitivo de  
su hijo

3 Years: Your Child’s Social-Emotional 
Development (PH)

3 años: El desarrollo social y emocional 
de su hijo

3 Years: Your Child’s Motor  
Development (PH)

3 años: El desarrollo de la motricidad 
de su hijo

Developmental Concerns

Prematurity

Your Premature Baby (PH)

Su bebé prematuro

Homecoming Issues for Families With 
Premature Babies

Bringing Your Baby Home (PH)

Llevar al bebé a casa

Differences and Delays in Development
Understanding Differences in 
Development (PH)

Ayuda para entender las diferencias en 
el desarrollo 

Speech Development and Common 
Problems

Early Identification of Speech-Language 
Disorders (PH)

Identificación temprana de trastornos 
en el habla/lenguaje

Why Does My Child Stutter? (PH)

¿Por qué tartamudea mi hijo?

Approaches to Learning

How Young Children Approach Learning

Approaches to Learning in the Early 
Years (PH)

Estrategias para el aprendizaje durante 
los primeros años

Parenting Behaviors

Conductas relacionadas  
con la crianza

Parenting Behaviors

Parenting Makes a Difference (PH)

La crianza hace la diferencia 
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Nurturing Infants, Toddlers, and 
Preschoolers

Feeling Safe While Exploring and Taking 
‘Good’ Risks (PH)

Sentirse seguro al explorar y tomar 
‘buenos riegos’

Getting to Know Babies Through Infant 
Massage

Getting to Know Your Baby’s Cues 
Through Infant Massage (PH)

Cómo captar las señales de su bebé a 
través del masaje infantil

Your Nurturing Touch: Practicing Infant 
Massage (PH)

Sus caricias: dar un masaje infantil

Designing and Guiding as Your Baby 
Grows

Space and Structure for Your Little 
Explorer (PH)

Espacio y estructura para su pequeño 
explorador

Toy Safety Tips (PH)

Consejos sobre seguridad para los 
juguetes

Developing Healthy Relationships with 
TV and Technology

Babies and TV: A Healthy Start on 
Screen Time (PH)

Los bebés y la televisión: un comienzo 
sano para el tiempo frente a la pantalla

Toddlers Need a TV Guide – YOU! (PH)

Los niños necesitan una guía de 
televisión: ¡USTED! 

Responding to Babies and Young 
Children

Noticing and Responding to Cues (PH)

Observar y responder a las señales
Choosing Age-Appropriate Toys for 
Babies (PH)

Cómo elegir juguetes adecuados para 
la edad del bebé

Choosing Age-Appropriate Toys for 
Toddlers (PH)

Cómo elegir juguetes adecuados para 
la edad de su hijo pequeño

Communicating Before Birth and Beyond

Communicating With Babies: More Than 
Words Can Say (PH)

La comunicación con los bebés: más 
allá de las palabras

Crying

Your Baby Is Telling You Something (PH)

Su bebé le está diciendo algo

When the Crying Won’t Stop (PH)

Cuando no deja de llorar

Toddlers and Crying (PH)

Los niños pequeños y el llanto
Baby Signs

Communicating With Your Child  
Through Signs (PH)

Comunicando con su hijo a través  
de gestos

Helping Parents Share Music With Their 
Child

Making Music With Your Baby (PH)

Hacer música con su bebé
Supporting Learning in the Early Years

What You Bring to Your Baby’s Learning 
(PH)

Lo que usted aporta al aprendizaje de 
su bebé

Making the Most of Toys

Face Pattern (PH)

Imágenes de rostros

Puzzle Play (PH)

Jugar con rompecabezas

Exploring Music: Ways to Have Fun  
With Your Child (PH)

Explorar la música: Formas de 
divertirse con su hijo
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Parent-Child Interaction

Interacción entre padres e hijos

The Importance of Parent-Child 
Interaction

Interacting With Your Child (PH)

Cómo interactuar con su hijo
The Benefits of Reading
Adding Books to Your Home (PH)

Cómo ampliar su colección de libros en 
el hogar

Reasons to Read to Your Baby (PH)

Razones para leerie a su bebé

Creating Lifelong Readers (PH)

Cómo crear lectores para toda la vida
Using Books to Explore Your Child’s 
Emotions (PH)

Cómo usar los libros para explorar las 
emociones de su hijo

Book Behaviors

Choosing Books for Your Baby (PH)

Cómo elegir libros para su bebé
Choosing Books for Your Toddler (PH)

Cómo elegir libros para su hijo pequeño
Choosing Books for Your Preschooler (PH)

Cómo elegir libros para su hijo en edad 
preescolar

The Importance of Rhymes and Songs

Reasons to Share Rhymes and Songs 
With Your Baby (PH)

Razones para compartir rimas y 
canciones con su bebé

The Rhymes and Songs Add-a-Page 
Book: A-H (PH)

Libro para agregar páginas de rimas  
y canciones: A-E

The Rhymes and Songs Add-a-Page 
Book: I-M (PH)

Libro para agregar páginas de rimas  
y canciones: E-L

The Rhymes and Songs Add-a-Page 
Book: M-S (PH)

Libro para agregar páginas de rimas  
y canciones: L-M

The Rhymes and Songs Add-a-Page 
Book: S-T (PH)

Libro para agregar páginas de rimas  
y canciones: P-S

The Rhymes and Songs Add-a-Page 
Book: T-W (PH)

Libro para agregar páginas de rimas  
y canciones: T-Y

The Benefits of Activity Pages
Activity Page Template

Hoja de actividades 

Activity Pages: Prenatal

Are You Ready, Baby? Planning and 
Preparing

¿Estás listo, bebé? Planificar y preparar
 Changes, Changes, Changes: 
Introducing the Family

Cambios, cambios, cambios: 
Presentación a la familia

Doctor, Doctor: Getting Prenatal Care 
and Sharing Concerns

Doctor, doctor: Obtener cuidados 
prenatales y compartir las 
preocupaciones

Exercising: Training for an Athletic Event

Ejercicio: Entrenamiento para un 
evento atlético

Healthy Growing: Beginning Prenatal 
Care

Crecimiento saludable: Comienzo de 
los cuidados prenatales

Parenting Teamwork: Perspective Taking 
and Anticipating Routines

Trabajo en equipo para la crianza: 
Tomar perspectiva y anticipar rutinas 

Play Routines and Touch Tag: Moving 
and Responding

Rutinas de juego y juegos con el bebé 
por nacer: Movimiento y respuesta

SAM
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Prenatal Play: Placing Hands

Juego prenatal: Colocar las manos

Releasing Tension: Stretching and 
Relaxing 

Para aliviar la tensión: Estirarse y 
relajarse 

Roll Away Your Worries: Relaxing With a 
Stress Ball

Haga rodar sus preocupaciones: 
Relajación con una pelota para  
el estrés 

So You’ve Told Everyone: Gaining Body 
Awareness and Releasing Stress

Ya se lo ha dicho a todos: Tomar 
conciencia de su cuerpo y liberar el 
estrés

Tiny Taste Buds: Smelling and Tasting

Papilas gustativas diminutas: Oler y 
saborear

Transitions and Good Nutrition: 
Breastfeeding

Transiciones y buena nutrición: 
Amamantar

Transitions and Sleep: Getting 
Comfortable and Breathing Deeply

Transiciones y dormir: Ponerse cómoda 
y respirar profundo 

Transporting Your Baby: Bringing Baby 
Home

Cómo transportar a su bebé: Llevar el 
bebé a casa

The Wait Is Almost Over! Creating a 
Support System and Preparing for Birth

¡La espera ya casi termina!: Crear  
un sistema de apoyo y prepararse  
para el parto

What Do Babies Do? Understanding 
Reflexes and Responding to Needs

¿Qué hacen los bebés? Cómo 
comprender los reflejos y responder a 
las necesidades del bebé

Your Baby Can Hear: Listening to the 
Family

Su bebé puede oír: Escuchar a la 
familia

You’re Going to Be a Father: Thinking 
About Your Role

Va a ser padre: Pensar sobre su papel 
como padre

You’re Having a Baby! Preparing and 
Keeping a Journal

¡Va a tener un bebé! Prepararse y 
escribir un diario

Activity Pages: Birth to 1½ Months

Blanket Swing: Singing and Swaying to 
Rhythm

Columpio con una cobija: Cantar  
y mecerse al ritmo

Caregiving Routines: Trusting and 
Comforting

Rutinas de cuidados: Confianza  
y consuelo

Dancing Ribbons: Stimulating the Senses 
and Observing Your Baby

Cintas bailarinas: Estimular los sentidos 
y observar a su bebé

Face Pattern: Visual Tracking and 
Focusing

Diseño de rostro: Seguir con la mirada  
y enfocar

Face-to-Face Talking: Communicating  
and Looking

Hablar cara a cara: Comunicación  
y miradas

Hush, Little Baby: Holding and Soothing

¡Shh!, mi bebé: Tomarlo en brazos  
y tranquilizarlo

Infant Massage: Getting in Touch  
and Calming

Masaje infantil: Ponerse en contacto
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Looking at Faces: Looking and Loving

Mirar rostros: Miradas y demostración  
de cariño

Talk Abouts: Listening and Connecting

Hablar sobre lo que hacemos: 
Escuchar y conectarse

Tummy Time Cloth: Exercising and 
Seeing

Tela para jugar boca abajo: Hacer 
ejercicio y ver

Activity Pages: 1½ to 3½ Months

Accordion Book: Communicating and 
Responding

Libro acordeón: Comunicar y responder
Baby’s First Feely Book: Touching, 
Tasting, and Seeing

El primer libro para tocar del bebé: 
Tocar, probar el sabor y ver

Dance to the Music: Dipping and 
Swaying

Bailar con la música: Agacharse y 
balancearse

Football Baby: Rhyming and Calming

Cargar al bebé como si fuera una 
pelota de fútbol: Rimar y calmar 

In Sync With Massage: Communicating  
and Responding

En sincronización con el masaje: 
Comunicar y responder

Night Sounds: Listening and Responding

Sonidos de la noche: Escuchar y 
responder

Read to Me: Interacting and Setting a 
Routine

Léeme: Interactuar y establecer una 
rutina 

Roll the Baby: Exercising and 
Strengthening Core Muscles

Rodar al bebé: Ejercitar y fortalecer los  
músculos principales

A Soft, Gentle Breeze: Feeling and 
Listening

Una brisa suave y ligera: Sentir y 
escuchar

Tracking Toy: Watching and Learning

Juguete para seguir con la mirada: 
Mirar y aprender

Tummy Time: Watching and Building 
 Muscles

Boca abajo para jugar: Mirar y 
desarrollar los músculos

Activity Pages: 3½ to 5½ Months

Bubbles for Baby: Watching and Popping

Burbujas para el bebé: Observar y 
reventar

Fascinating Fingers: Watching and 
Discovering

Dedos deslumbrantes: Observar y 
descubrir

Feely Socks: Touching, Tasting, Seeing, 
Hearing

Calcetines para tocar: Tocar, saborear, 
ver, oír

Grab It: Using Eyes and Hands Together, 
Grabbing, and Batting

Tómalo: Usar los ojos y las manos a la 
vez, agarrar y golpear

Hearing Games: Listening and Speaking

Juegos para oír: Escuchar y hablar

I Am Special: Stretching and Relaxing

Soy especial: Estirar y relajar

I See Me: Seeing Reflections
Me veo: Ver reflejos

Kick the Can: Seeing and Moving

Patear la lata: Ver y mover 

Let’s Roll: Reaching and Pushing 

A rodar: Intentar alcanzar y empujar

Music and Me: Moving and Matching 
Beats to Actions

La música y yo: Moverse e igualar los 
ritmos con acciones

Nursery Rhymes: Listening and Feeling 
Rhythm

Rimas infantiles: Escuchar y sentir  
el ritmo
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Roll Over and Sit Up: Practicing and 
Strengthening Muscles

Rodar y sentarse: Practicar y fortalecer 
los músculos

Vision Screening: Seeing and Learning

Evaluación de la visión: Ver y aprender
Yoga: Stretching, Relaxing, and 
Connecting

Yoga: Estirar, relajar y conectar 

Activity Pages: 5½ to 8 Months

Baby Games: Anticipating, Interacting, 
and Taking Turns

Juegos para bebés: Anticipar, 
interactuar y tomar turnos

Ball in A Box: Exploring and Solving a 
Problem

Pelota en una caja: Explorar y resolver 
un problema

Balls in a Bowl: Understanding Cause 
and Effect and Words

Pelotas en un recipiente: Comprender 
la relación entre causa y efecto y 
palabras

Bang, Bang, Bang! Grasping and 
Controlling Arm and Shoulder 
Movements

Golpe, golpe, golpe: Movimiento 
para agarrar objetos y control de los 
movimientos del brazo y el hombro

Caregiving Interaction: Talking and 
Playing

Rutinas de cuidados: Hablar y jugar
Causing Effects: Controlling Balance, 
Sitting, and Dropping

Causar efectos: Controlar el equilibrio, 
sentarse y dejar caer

Clap to the Music: Sitting, Clapping, and 
Singing

Aplaudir con la música: Sentarse, 
aplaudir y cantar

Cushion Mountain: Balancing and 
Strengthening Muscles

Montaña de almohadas: Hacer 
equilibrio y fortalecer los músculos

Family Faces: Looking at Photos and 
Socializing 

Rostros conocidos: Ver fotos y 
aprender sobre la familia 

Find the Toy: Seeking and Hiding

Encontrar el juguete: Buscar y 
esconder

Flip Flap: Looking and Remembering

Levantar la solapa: Ver y recordar

Helping Your Baby Move: Exploring and 
Gaining Strength

Ayudar a su bebé a desplazarse: 
Explorar y aumentar la fuerza

Hi and Bye: Listening and Learning

Hola y adiós: Escuchar y aprender 
Pop Up: Listening and Anticipating 

Libros y juguetes con sorpresas: 
escuchar y anticipar

Shake, Rattle, Roll, and Crawl: Building 
Muscles and Moving Independently

Sacudir, hacer sonar, rodar y gatear: 
Desarrollar músculos

Shared Attention With a Pat Mat: 
Touching and Observing

Prestar atención juntos con una bolsa 
con agua para tocar y golpear: Tocar  
y observar

Wave Bottle: Experimenting and Turning 

Botella con objetos flotantes: Mirar  
y recordar

Activity Pages: 8 to 14 Months

Baby Discovery Jug: Dropping and 
Retrieving

Envase con objetos para descubrir: 
dejar caer y recuperar

Ball Play: Social Turn-Taking and Rolling

Juego con pelota: Tomar turnos en las 
interacciones sociales y hacer rodar

Blanket Pull: Planning and Coordinating 
Movement 

Jalar la cobija: Planificar y coordinar los 
movimientos 
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Boxed Play Space: Seeing and Touching

Caja con cosas para jugar: ver y tocar

Cereal Box Road: Stopping, Going, and 
Listening 

Camino con cajas de cereales: parar, 
andar y escuchar 

Chase the Can: Being Curious and 
Crawling 

Perseguir la lata: Curiosidad y gateo 

Down the Chute: Experimenting and 
Coordinating Movement

Por el tubo: Experimentar y coordinar 
movimientos

Fill the Jug: Picking Up and Turning 

Llenar el recipiente: Recoger y dar 
vuelta 

Lid Pictures: Naming and Stacking  

Ilustraciones con tapas: nombrar y 
apilar

Mirror Play: Looking and Finding

Jugar al espejo: Mirar y encontrar

Obstacle Course: Crawling Over and 
Around

Carrera de obstáculos: Gatear por 
encima y alrededor 

Paper Pull: Using Small Muscles and 
Understanding Cause and Effect

Jalar papel: Usar los músculos 
pequeños y entender la relación entre 
causa y efecto

Promoting Walking: Pushing and Cruising

Animarlo a caminar: Empujar y 
desplazarse 

Pulling Up: Stooping and Cruising 

Ponerse de pie: Agacharse y caminar 
apoyándose en muebles

Push-Pull Toy: Walking Backwards, 
Pulling, and Pushing

Juguete para jalar y empujar: Caminar 
hacia atrás, jalar y empujar

Roller Book: Learning Words and Moving

Libro rodante: Aprender palabras y 
moverse

Sing a Song: Learning Rhyme, Rhythm, 
and Movement

Cantar una canción: Aprender sobre 
rima, ritmo y movimiento

Snack Time: Using Small Muscles and  
Self-Help

Hora para un refrigerio: Usar los 
músculos pequeños y hacerlo solo

Touch Textures: Using Senses and Fine 
Motor Skills

Texturas para tocar: Usar los sentidos  
y la motricidad fina

Unwrapping a Toy: Being Curious and 
Exploring 

Desenvolver un juguete: Curiosidad  
y exploración 

Using Fingers: Picking Up and Observing 
Objects

Con los dedos: Recoger y observar 
objetos

Water Tray: Splashing and Learning New 
Words

Charola con agua: Salpicar y aprender 
nuevas palabras 

Where Did It Go? Looking and Touching 

¿Adónde se fue? Buscar y tocar 
Where’s the Block? Looking for Hidden 
Objects

¿Dónde está el bloque? Buscar objetos 
escondidos

Zip-Top Bag Book: Reading Together

Libro con bolsas: Leer juntos

Activity Pages: 14 to 24 Months

Body Parts: Looking and Listening

Partes del cuerpo: Mirar y escuchar
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Book of Sounds: Relating Sounds to 
Objects

Libros de sonidos: Relacionar sonidos  
y objetos

Chips in a Can: Problem Solving and 
Practicing Eye-Hand Coordination

Fichas en la lata: Solucionar problemas 
y practicar la coordinación entre ojos  
y manos

Crazy Cups: Stacking and Unstacking

Vasos locos: Apilar y desapilar

Drumming Up Fun: Controlling Muscles 
and Emotions

Diversión con tambores: Controlar los 
músculos y las emociones

Egg Carton Game: Picking Up and 
Placing 

Juegos con una caja para huevos: 
Recoger y colocar 

Grab It and Name It: Recognizing 
Objects by Touch

Tómalo y nómbralo: Reconocer objetos 
a través del tacto

Hat Head: Choosing, Describing, and 
Pretending

Sombreros puestos: Elegir y describir

Here Is the Beehive: Repeating and 
Rhyming

Aquí está la araña: Repetir y rimar

Hinging on Play: Using Small Muscles 
and Being Curious

Juegos con bisagras: Usar los 
músculos pequeños y la curiosidad

Homemade Guitar: Strumming and 
Plucking 

Guitarra casera: Rasgar y jalar 

Imitation Play: Leading and Following

Juego de imitación: Dirigir y seguir
Loud and Soft Sounds: Listening to and 
Creating Sounds

Sonidos fuertes y suaves: Escuchar  
y crear sonidos

Making Instruments: Listening and 
Moving to the Beat

Hacer instrumentos: Escuchar y 
moverse con el ritmo

March to the Drummer: Marching, 
Rocking, and Swinging

Marchar al ritmo del tambor: Marchar, 
mecerse y balancearse

Nesting Cans: Planning, Experimenting, 
Learning

Colocar latas unas dentro de otras: 
Planificar, experimentar, aprender

Note Card Book: Using Small Muscles 
and Telling Stories

Libros con tarjetas: Usar los músculos 
pequeños y contar cuentos

Painting in a Bag: Exploring Textures and 
Using Small Muscles

Pintar en una bolsa: Explorar texturas  
y usar los músculos pequeños

Paper Play: Crumpling and Filling

Juego con papel: Arrugar y llenar

Parallel Talk and Self Talk: Listening and 
Learning New Words

Hablar en paralelo y hablarse a sí 
mismo: Escuchar y aprender palabras 
nuevas

Playing Catch: Tossing and Taking Turns

Jugar a atrapar: Aventar y tomar turnos

Pretend Picnic: Imagining and Showing 
Understanding

Jugar al día de campo: Imaginar y 
demostrar entendimiento

Pull Toys: Walking and Using Large 
Muscles

Juguetes para jalar: Caminar y usar los 
músculos grandes

Puzzle Box: Gaining Self-Confidence and 
Solving Problems

Caja de rompecabezas: Ganar 
autoconfianza y solucionar problemas

Rainmaker: Experimenting and Touching

Palos de lluvia: Experimentar y tocar
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Scribbling With Crayons: Taking Turns 
and Creating

Garabatear con crayones: Tomar turnos 
y crear

Sensory Box: Filling, Sharing, Pouring, 
and Exploring

Caja sensorial: Llenar, compartir, volcar 
y explorar

Shape Sorter Box: Using Small Muscles 
and Trying Again

Caja clasificadora de formas: Usar 
músculos pequeños e intentarlo de 
nuevo

Sock Puppet: Taking Turns and 
Pretending

Marioneta de calcetín: Tomar turnos  
y juegos de representación

Stacking and Building: Using Small 
Muscles and Discovering Shapes

Apilar y construir: Usar músculos 
pequeños y descubrir formas

Step Aerobics: Using Large Muscles for 
Physical Activity

Ejercicios aeróbicos: Usar los músculos 
grandes para actividad física

Sweeping Into a Square: Helping and 
Aiming a Tool

Barrer en el cuadrado: Ayudarse  
y apuntar con un herramienta

Take Care: Imitating and Caring

Cuidar a otros: Imitar y cuidar

Tennis Ball Puzzle: Dumping, Matching, 
and Thinking

Rompecabezas con pelota de tenis: 
Sacar, hacer pares y pensar

Train Ride: Pretending and Lining Up

Paseo en tren: Juego de 
representación y hacer fila

Turn-Taking Tub: Giving and Playing

Tomar turnos en la tina: Dar y jugar

Write a Letter: Playing With Language 
and Using Small Muscles

Escribir una carta: Jugar con el 
lenguaje y usar los músculos pequeños

Yarn Ball Fun: Catching, Tossing, and 
Rolling

Diversión con una bola de estambre: 
Atrapar, aventar y rodar

Zip and Open: Using Fingers and 
Controlling Small Muscles

Subir y bajar cierres: Usar los dedos y 
controlar los músculos pequeños

Activity Pages: 24 to 36 Months

Ball Play: Kicking, Tossing, and Catching

Juego con pelotas: Patear, lanzar y 
atrapar

Basket of Balls: Controlling Actions and 
Matching

Canasta de pelotas: Controlar acciones 
y hacer pares

Beading: Using Finger Muscles and 
Making Patterns 

Ensartar con cuentas: Usar los 
músculos de los dedos y hacer 
patrones

Bears With Feelings: Pretending and 
Talking About Emotions

Ositos con sentimientos: Representar  
y hablar sobre emociones

Blocks: Talking About Building

Bloques: Hablar sobre construir
Blowing Bubbles: Exploring Materials and 
Actions

Haciendo burbujas: Explorar materiales 
y acciones

Blowing in the Band: Playing Together 
and Using Small Muscles

Tocando la trompeta en la banda: Jugar 
juntos y usar los músculos pequeños

Blowing in the Wind: Developing Small 
Muscles and Experimenting

Moverse con el viento: Desarrollar los 
músculos pequeños y experimentar
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Bowling: Rolling, Aiming, and Making 
Rules

Jugar a los bolos: Hacer rodar, apuntar 
y poner reglas

Clips and Tongs: Pinching and Squeezing

Clips y pinzas: Pellizcar y apretar

Counting: Learning Numbers and 
Understanding Small Quantities

Contar: Aprender números y entender 
cantidades pequeñas

Drawing and Writing: Making Marks and 
Learning About Language

Dibujar y escribir: Hacer marcas y 
aprender sobre el lenguaje

Dressing Teddy: Putting on Clothes and 
Pretending

Vestir al osito: Vestir y representar

Favorite Foods Matching Book: 
Observing and Shopping

Libro para hacer pares con comidas 
favoritas: Observar y comprar

Finding Colors: Learning Words and 
Matching

Buscar colores: Aprender palabras y 
hacer pares

Fingerpainting: Using Small Muscles and 
Experimenting

Pintar con los dedos: Usar los 
músculos pequeños y experimentar

Fishing: Using Eyes and Hands Together

A pescar: Usar los ojos y las manos  
a la vez

Hidden Object Game: Feeling, Noticing, 
and Describing

Juego del objeto escondido: Sentir, 
observar y describir

How Do I Sound? Talking and Taking 
Turns in Conversations

¿Cómo suena mi voz? Hablar y tomar 
turnos en las conversaciones

In the Kitchen: Helping and Learning 

En la cocina: Ayudar y aprender

I Spy Bottle: Recognizing and 
Remembering

Botella para jugar al “Veo, veo”: 
Reconocer y recordar

Learning Fingerplays: Imitating and 
Listening

Aprender juegos con los dedos: Imitar y 
escuchar

Make Your Own Snacks: Measuring, 
Stirring, Talking, and Tasting

Para hacer sus propios refrigerios: 
Medir, mezclar, hablar y probar

Matching Games: Noticing Patterns and 
Differences

Juegos para hacer pares: Observar 
patrones y diferencias

Memory Games: Matching and Playing 
Cards Together

Juegos de memoria: Hacer pares  
y jugar a las cartas juntos

My Space: Self-Calming and Making 
Choices 

Mi espacio: Calmarse solo y tomar 
opciones 

Mystery Match: Naming and Matching

Parejas misteriosas: Nombrar y hacer 
pares

Nature Walk: Classifying and Enjoying 
Nature 

Paseo al aire libre: Clasificar y disfrutar 
de la naturaleza 

No-Cook Dough: Experimenting and 
Exercising Small Muscles

Plastilina para jugar: Experimentar  
y ejercitar los músculos pequeños

Paper Bag Road: Using Small Muscles 
and Planning Play

Carretera con bolsas de papel: Uso de 
los músculos pequeños y juego  
de planificación

Parachute Play: Controlling Large 
Muscles and Experimenting

Juego con paracaídas: Controlar los 
músculos grandes y experimenta
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People Pictures: Talking About Feelings 
and Fears 

Ilustraciones de personas: Hablar sobre 
los sentimientos y miedos

Play Sets: Talking, Creating, and 
Imagining

Escenarios de juegos: Hablar, crear e 
imaginar

Pretend Play: Dressing Up and Acting 
Out Stories 

Juego de simulación: Disfrazarse  
y representar cuentos 

Pretend Tea Party: Sharing, Learning 
Manners, and Taking Turns

Jugar a tomar el té: Compartir, 
aprender modales y turnarse

Putting Things in Order: Sorting and 
Making Patterns 

Poner en orden: Clasificar y crear 
patrones

Racquet Play: Aiming, Swinging, and 
Hitting

Juego con raquetas: Apuntar, menear 
la raqueta y golpear 

Remember When Box: Sharing and 
Recalling Past Events

Caja de recuerdos: Compartir y 
recordar eventos del pasado

Shape Hop: Controlling Movement and 
Imagining

Saltar de una forma u otra: Controlar  
el movimiento y la imaginación

Shaving Cream Play: Smelling, Touching, 
and Experimenting

Juego con crema para afeitar: Oler, 
tocar y experimentar

Size Sort: Collecting and Comparing 

Clasificar por tamaño: Recolectar  
y comparar

Sorting: Noticing Differences and 
Pretending

Clasificar: Notar las diferencias y 
representar

Sticky Paper Collage: Creating and 
Working on Eye-Hand Coordination

Collage con papel engomado: Crear  
y trabajar en la coordinación entre ojos 
y manos

Tie-Dye Fun: Pinching, Experimenting, 
and Learning Colors

Diversión con tinta de colores: Apretar, 
experimentar y aprender los colores

Tool Time: Aiming, Turning Bolts, and 
Hammering

Juegos con herramientas: Apuntar, 
apretar tuercas, martillar

Two Halves Make a Whole: Matching and 
Solving Problems

Dos mitades forman uno: Hacer pares  
y resolver problemas

Washcloth Puppet: Talking and 
Pretending

Marioneta de toallita de tela: Hablar  
y representar

What My Body Can Do: Controlling 
Movement and Labeling 

Lo que mi cuerpo puede hacer: 
Controlar el movimiento y nombrar 

Word Book: Learning Language and 
Enjoying Reading Together

Libro con palabras: Aprendiendo el 
lenguaje y disfrutar de leer juntos

Activity Pages: Multi-Age

Acting It Out: Moving, Rolling, and 
Crawling

Hacer representaciones: Moverse, 
rodar y gatear

Block Play: Solving Problems, Using 
Small Muscles, and Building

Juego con bloques: Resolver 
problemas, usar los músculos 
pequeños y construir

Book Walk: Talking About Pictures, 
Words, and Meanings

Paseo por los libros: Hablando sobre 
imágenes, palabras y significados
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Boxes Are Fun! Using Large Muscles and 
Learning Words

¡Las cajas son divertidas! Usar 
músculos grandes y aprender palabras

Family Traditions: Communicating, 
Creating, and Sharing

Tradiciones familiares: Comunicar, 
crear y compartir

Family TV Time: Talking, Interacting, and 
Recalling

El tiempo de televisión con la familia: 
Platicar, interactuar y recordar

Let’s All Sing: Enjoying Music and Using 
Large and Small Muscles

Cantemos todos: Disfrutar de la  
música y usar los músculos grandes  
y pequeños

Let’s Go on a Picnic: Choosing Healthy 
Foods and Eating Together

Vamos a un día de campo: Elegir 
alimentos sanos y comer juntos

Motivating Learning: Praising Actions, 
Boosting Confidence, and Sharing Ideas

Cómo motivar el aprendizaje:  
Elogiando acciones, aumentando 
confianza y compartiendo ideas

Our Families: Looking, Recognizing, and 
Building Attachment

Nuestras familias: Mirar, reconocer  
y desarrollar el apego

Outdoor Exploration: Discovering and 
Observing

Exploración al aire libre: Descubrir  
y observar

Over and Under: Learning Positional 
Words and Playing Together

Encima y debajo: Aprender lenguaje 
posicional y jugar juntos

Play to Learn: Observing and 
Responding During Floor Time

Jugar para aprender: Observando y 
responiendo durante on rato para estar 
en el piso

Rhyme and Rhythm: Bouncing, Clapping, 
and Marching

Rima y ritmo: Hacer rebotar, aplaudir  
y marchar

Shadow Play: Moving and Experimenting

Juego con sombras: Moverse y 
experimentar

Sticky Fun: Strengthening Small Muscles 
and Creating

Diversión pegajosa: Fortalecer los 
músculos pequeños y crear

Storytelling: Imagining, Creating, and 
Communicating Ideas

Contar cuentos: Imaginar, crear  
y comunicar ideas

Play

The Value of Play

Play Is Learning (PH)

Jugar es aprender

The Benefits of Outdoor Play
Let’s Play Outside! (PH)

¡Vamos a jugar afuera!

The Importance of Pretend Play

Ways to Have Fun With Your Child (PH)

Formas de divertirse con su hijo

Pretend Play With Your Child (PH)

Jugar a juegos de simulación con  
su hijo

The Games Children Play

Let the Games Begin! Games for Young 
Babies (PH)

¡Que comience el juego! Juegos para 
bebés pequeños

Playing Peek-a-boo With Your Baby (PH)

Juegue con su bebé al juego “¿Dónde 
está el bebé?”

Let the Games Continue! Games for 
Older Babies (PH)

¡Que continúe el juego! Juegos para 
bebés más grandes

Your Baby’s Experiments With Cause 
and Effect (PH)

Su bebé experimenta con la causa  
y efecto
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Playing Games With Your Toddler (PH)

Jugando juegos con su niño pequeño
Baby Bytes: The Role of Computers in 
the Lives of Toddlers

Baby Bytes: Computers and Your  
Toddler (PH)

Bebés informáticos: Las computadoras 
y su hijo pequeño

Development-Centered 
Parenting

Crianza centrada en el desarrollo

Developmental Topics

Developmental Topics Chart

Parenting Around Development (PH)

Adaptar la crianza al desarrollo

Things I Heard and Learned (PH)

Cosas que he oído y aprendido 

Attachment

Attachment and Brain Development

Ways to Build Attachment With Your 
Baby (PH)

Maneras de desarrollar el apego con  
su bebé

Attachment Is Good for Your Baby’s  
Brain (PH)

El apego es bueno para el cerebro  
de su hijo

What Is Your Role in Helping Your Child 
Develop Secure Attachment? (PH)

¿Qué papel juega usted para ayudar a 
su hijo a desarrollar un apego seguro?

The Importance of Touch

Supporting Prenatal Attachment

Prenatal Attachment (PH)

Apego prenatal

Discipline

What Is Discipline?

My Views on Discipline (PH)

Lo que pienso sobre la disciplina

Positive Discipline (PH)

Disciplina positiva

Helping Your Baby Learn About Limits (PH)

Cómo ayudar a su bebé a aprender 
sobre los límites

Disciplining Your Toddler (PH)

La disciplina de su hijo pequeño
Biting

Ow! My Child Is Biting (PH)

¡Ay! Mi hijo está mordiendo

Understanding Temper Tantrums

Taming a Temper Tantrum (PH)

Cómo apaciguar un berrinche

Handling Frustration Before a Tantrum 
Starts (PH)

Manejar la frustración antes de que 
empiece un berrinche

Health

Health Care and Medical Homes

Teamwork: Your Medical Home (PH)

Trabajo en equipo: Su hogar médico

Well-Baby Checkups (PH)

Chequeos regulares de la salud del 
bebé

My Child’s Medical Visit (PH)

La visita médica de mi hijo

Your Baby Is Sick. Now What? (PH)

Su bebé está enfermo. ¿Qué debe 
hacer?

Tips for Taking Your Child to the  
Doctor (PH)

Consejos para llevar a su hijo al médico

At the Emergency Room (PH)

En la sala de emergencias

Preventable Diseases and Immunizations

Immunizations Are Important! (PH)

¡Las vacunas son importantes!

Keeping Germs Away (PH)

Cómo mantener los gérmenes alejados
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Head Shape

Your Baby’s Head Shape (PH)

La forma de la cabeza de su bebé

Dental Health

Your Baby’s Teeth (PH)

Los dientes de su bebé

Keep Your Toddler’s Winning Smile (PH)

Conserve la sonrisa conquistadora de 
su niño pequeño

Visual Development

Eye-Opening Facts About Your Baby’s 
Vision (PH)

Datos para abrir los ojos sobre la visión 
de su bebé

Eye and Vision Problems

Seeing Simple Patterns (PH)

Mirar diseños sencillos 
What Your Baby Sees (PH)

Lo que su bebé ve

Hearing and Auditory Development

Your Baby’s Hearing (PH)

La audición de su bebé
Helping Your Toddler Listen and Hear (PH) 

Cómo ayudar a su hijo pequeño a 
escuchar y oír

Hearing Problems in Children

Protect Your Child’s Hearing From Ear 
Infections (PH)

Proteja la audición de su hijo de las 
infecciones de oído

Physical Activity and Obesity Prevention 
in Babies and Toddlers

Getting Your Baby Off to an Active  
Start (PH)

Bebé activo desde el comienzo

Designing an Active Lifestyle for Your 
Toddler (PH)

Cómo diseñar un estilo de vida activo 
para su hijo pequeño 

Understanding Child Stress

Help Your Child Handle Stress (PH)

Ayude a su hijo a manejar el estrés

Child Stress and Transitions

Helping Your Child Make Transitions (PH)

Cómo ayudar a su hijo durante las 
transiciones

Disasters, Tragedies, and Traumatic 
Events

Helping Your Child Cope After a Crisis (PH)

Cómo ayudar a su hijo a superar una 
crisis

Pretend Play After Scary Events (PH)

Juego de simulación para representar 
eventos que le causaron miedo

Nutrition

Infant Feeding: Making an Informed 
Choice

Why Breastfeed? (PH)

¿Por qué amamantar?

Formula Feeding (PH)

Alimentación con fórmula
Breastfeeding Interventions: Supporting 
Mothers

Tips on Breastfeeding (PH)

Consejos para el amamantar

Breastfeeding and the Working Mom (PH)

Amamantar y mamás que trabajan

Breastfeeding When You Are Away (PH)

Amamantar cuando está lejos

What If I Can’t Breastfeed? (PH)

¿Qué pasa si no puedo amamantar?

Helping Your Baby Avoid Allergies (PH)

Cómo ayudar a su bebé a evitar 
alergias

How Long Will I Breastfeed? (PH)

¿Durante cuánto tiempo voy a 
amamantar?

Helping Parents With Weaning

Weaning From Breastfeeding (PH)

Dejar de amamantar
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Weaning from Thumbsucking, Pacifiers, 
or Bottles (PH)

Dejar el chupón, el biberón o dejar de 
chuparse el dedo

Feeding Older Babies and Toddlers

Feeding Your Baby Solids (PH)

Alimentar a su bebé con sólidos
Helping Your Baby Learn to Feed  
Himself (PH)

Ayudar a su bebé a aprender a comer 
solo

Tips for Making Mealtimes Pleasant and 
Healthy (PH)

Consejos para que las comidas sean 
agradables y saludables

Avoiding Food Fights (PH)

Evitar peleas en las comidas

Directions for My Daily Food Plan (PH)

Instrucciones para Mi plan diario de 
alimentos

My Daily Food Plan (PH)

Mi plan diario de alimentos

Safety

Safe and Healthy Home Environments

Keeping Your Baby Safe (PH)

Manteniendo seguro a su bebé

Creating a Safe Home for Your Child (PH)

Cómo crear un hogar seguro para su 
hijo

Planning for an Emergency (PH)

Planes para casos de emergencia

Play It Safe With Animals (PH)

Juego con los animales sin peligros

Safety Tips for Homemade Toys (PH)

Consejos de seguridad para juguetes 
hechos en casa

Guard Against Choking (PH)

Proteja a su hijo del atragantamiento

Staying Safe on the Go (PH)

Mantenerse seguro fuera del hogar 

Childproofing Your Home Now That You 
Have a Toddler (PH)

Haga que su casa sea segura para su 
hijo pequeño

Hazardous Substances and Neurotoxins

Invisible Dangers to Your Child’s Brain 
(PH)

Peligros invisibles para el cerebro de  
su hijo

How Smoke Harms Young Children (PH)

Cómo el humo hace daño a los niños 
pequeños

Lead Exposure

Protecting Your Child from Lead (PH)

Cómo proteger a su hijo del plomo
Child Abuse and Neglect

Helping to Prevent Child Abuse (PH)

Ayudando a prevenir el abuso infantil

Don’t Shake Your Baby! (PH)

¡No sacuda a su bebé!

Protective Factors Survey (PH)

Encuesta sobre factores de protección

Sleep

Safe Sleep for Babies

Safe Sleep for Your Baby (PH)

Consejos para que el bebé duerma 
seguro

Sleep and Development

Sleep and Your Baby’s Development (PH)

El sueño y el desarrollo de su bebé
Sleep Routines for Infants

Your Baby’s Sleep Routines (PH)

Las rutinas de sueño de su bebé
Sleep Routines for Toddlers

Getting Your Toddler to Sleep (PH

Cómo ayudar a su hijo pequeño a 
dormir

Moving Your Toddler to a Big Bed (PH)

Cambiar a su hijo pequeño a una cama 
grande
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Sleep Needs of Infants and Toddlers

How Much Sleep Does Your Baby  
Need? (PH)

¿Cuánto necesita dormir su bebé?

How Much Sleep Does Your Toddler 
Need? (PH)

¿Cuánto necesita dormir su hijo 
pequeño?

Nightmares and Night Terrors

Being There When Your Toddler Has 
Nightmares (PH)

Estar presente cuando su hijo tiene 
pesadillas

Transitions/Routines

Recognizing, Creating, and Adapting 
Routines

Routines and Your Baby (PH)

Rutinas y su bebé

Temperament 

Understanding Your Child’s  
Temperament (PH)

Cómo comprender el temperamento de 
su hijo

Supporting Your Child’s Temperament 
(PH)

Cómo brindar apoyo al temperamento 
de su hijo

Toilet Learning

Learning to Use the Toilet (PH)

Aprender a usar el excusado
When Will My Child Be Out of  
Diapers? (PH)

¿Cuándo dejará los pañales mi hijo?

Healthy Births

Pregnancy: A Period of Adjustment

Baby Information to Your Cell Phone (PH)

Información sobre el bebé en su 
teléfono celular

About My Pregnancy (PH)

Sobre mi embarazo

Prenatal Nutrition

A Look at Prenatal Care

Routine Prenatal Laboratory Tests

Prenatal Care: What to Expect –  
The First Trimester (PH)

Cuidados prenatales: Qué esperar –  
El primer trimestre

Prenatal Care: What to Expect –  
The Second Trimester (PH)

Cuidados prenatales: Qué esperar –  
El segundo trimestre

Prenatal Care: What to Expect –  
The Third Trimester (PH)

Cuidados prenatales: Qué esperar –  
El tercer trimestre

Prenatal Care: What to Expect –  
The Ninth Month (PH)

Cuidados prenatales: Qué esperar –  
El noveno mes

Recognizing Warning Signs in Pregnancy

My Prenatal Care Visit (PH)

Mi visita de cuidados prenatales

Getting Ready for Your Baby (PH)

Prepararse para la llegada del bebé

Counting Your Baby’s Movements (PH)

Contar los movimientos de su bebé 

Neurotoxins: Substances That Can Harm 
Your Unborn Baby (PH)

Neurotoxinas: Sustancias que pueden 
dañar a su bebé por nacer

You’re About to Become a Father! (PH)

¡Está por ser padre!

Planning for Our Baby’s Birth (PH)

Planificar el nacimiento de nuestro 
bebé 

Choosing a Health Care Provider for Your 
Child (PH)

Elegir un proveedor de servicios 
médicos para su hijo

Interconception Care and Planning

Be Ready for Your Next Pregnancy (PH)

Prepárese para su próximo embarazo
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Family Well-Being

Bienestar de la familia

Family Well-Being

Focusing on Family Well-Being (PH)

Enfocarse en el bienestar de la familia

Basic Essentials

Children and Poverty

Government Assistance Programs

Finding the Help You Need (PH)

Cómo encontrar la ayuda que necesita
Homelessness

Adjusting to Temporary Housing (PH)

Adaptación a un lugar provisional 
donde vivir  

Parenting When You Can’t Go Home (PH)

Cómo manejar la crianza cuando no es 
posible ir a casa

Resources and Connections

Education and Employment

Education and Employment 
Considerations

Working Parents: Balancing Children’s 
Needs

Harmony in My Home (PH)

Armonía en mi hogar

Parents and Priorities

Crystal Balls, Rubber Balls (PH)

Pelotas de cristal, pelotas de hule

Slice of Time (PH)

Un pedazo del tiempo

Physical Health of the Family

Lifelong Goals for Nutrition and Fitness

Keeping Fit for Yourself (PH)

Mantenerse en forma para uno mismo

Keeping Fit for Your Child (PH)

Mantenerse en forma para su hijo

Getting the Right Amounts (PH)

Servir las cantidades justas

Healthy for Life 

Keeping Healthy – Now and Later (PH)

Mantenerse sano – ahora y después

Health Fact or Fiction (PH)

Salud: Verdadero o falso

When Parents Have a Chronic Illness or 
Health Condition

Explaining Your Medical Condition to 
Your Child (PH)

Cómo explicar su problema de salud a 
su hijo

Supporting Your Family as You Manage 
Your Health (PH)

Cómo apoyar as u familia mientras 
cuida de su salud

Mental Health and Wellness

Normal Postpartum Adjustment

Adjusting After Your Baby’s Birth (PH)

Adaptación después del nacimiento de 
su bebé

Postpartum Clinical Conditions

Baby Blues? Or Something More? (PH)

¿Tristeza o baby blues? ¿O algo más?

Screening and Early Intervention

Supporting Moms With Severe 
Postpartum Conditions 

Family Support for Maternal  
Depression (PH)

Apoyo familiar para la depresión 
maternal

Edinburgh Postnatal Depression Scale 
(EPDS) 

How Am I Feeling? (PH)

¿Cómo me siento? 
Stress and Resilience

Coping With Stress (PH)

Cómo hacerle frente al estrés
Relaxation Breathing and Other Ways to 
Release Stress (PH)

Respiración para relajarse y otras 
maneras de liberar el estrés

When You’re Feeling Lonely (PH)

Cuando usted se siente solo
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Substance Abuse in Families With Young 
Children

Developmental Effects of Substance Use 
The Effects of Substance Abuse on Child 
Development (PH)

Los efectos del abuso de sustancias en 
el desarrollo infantil

Bereavement and Infant Loss

Grieving After Miscarriage or Stillbirth (PH)

Sufrimiento después de un aborto 
espontáneo o un bebé que nació  
sin vida

Grieving for Your Baby (PH)

Sufrimiento por la pérdida de su bebé

Talking About Death

Talking With Your Child About Death (PH)

Hablar con su hijo sobre la muerte

Early Care and Education

Guiding Parents’ Search for Child Care

Child Care Options (PH)

Opciones de cuidado infantil

Characteristics of Quality Child Care (PH)

Características de las guarderías de 
calidad

Evaluating Child Care Settings (PH)

Evaluación de la guardería
Two-Way Sharing About Your Child (PH)

Dos formas de compartir información 
sobre su hijo

Communicating With Your Caregiver (PH)

La comunicación con la persona que 
cuida a su hijo

Racial Equity and School Readiness

Bilingualism Support in Early Care and 
Education Programs

Resources for Families Learning English 
(PH)

Recursos para familias que están 
aprendiendo inglés

Relationships With Family and 
Friends

Valuing Family Diversity

Sensitivity to Family Structure

Learning Family Values

Teaching Children to Value Differences
Learning to Value Diversity (PH)

Aprender a valorar la diversidad

Fatherhood

Your Role as a Dad (PH)

Su papel como padre

Teenage Fathers (PH)

Padres adolescentes

What Moms Should Know About  
Dads (PH)

Lo que las mamás deben saber sobre 
los papás

Letter to a Parent Educator

Working With Families Caring for Foster 
Children

Parenting as a Foster Parent (PH)

Crianza como padres de cuidado 
temporal

The Importance of Grandparents and 
Other Relatives

Your Child’s Grandparents (PH)

Los abuelos de su hijo

My Thoughts on Being a Grandparent (PH)

Lo que pienso sobre ser abuelo/abuela

Grandparents Raising Grandchildren (PH)

Abuelos que crían a sus nietos

Immigrant Families

Bilingual Families: A Special Advantage

Your Child’s Rich Multicultural Life (PH)

La riqueza multicultural en la vida de su 
hijo

At Home in a New Culture (PH)

Su hogar dentro de una nueva cultura

Supporting Families Where Mental Illness 
Is Present

Supporting Parents With Intellectual 
Disabilities

Supporting Parents With Physical and 
Sensory Disabilities

Talking to Your Child About Your  
Disability (PH)

Cómo hablar con su hijo sobre su 
discapacidad
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Divorce or Separation in Families With 
Young Children

Divorce Is Difficult, Even for Babies! (PH)

El divorcio es difícil, ¡incluso para  
los bebés!

Working With Military Families 

The Emotional Cycle of Deployments

When the Warning Order Comes: The 
Emotional Cycle of Deployments (PH)

Cuando llega la orden: el ciclo 
emocional del despliegue militar

Teen Relationships

The Relationship Spectrum (PH)

El espectro de las relaciones

Reflections of a Healthy Relationship 
(PH)

Reflexiones sobre una relación sana
The Toddler’s Adjustment to the New 
Baby

Helping Your Toddler Adjust to the New 
Baby (PH)

Cómo ayudar a su hijo pequeño a 
adaptarse al nuevo bebé

Young Sibling Relationships

Your Children’s Relationships (PH)

Las relaciones de sus hijos

Preparing for and Parenting Multiples

Pregnant With Multiples: What Next? (PH)

Embarazo múltiple: ¿Y después qué?
Getting Ready for Your Multiples (PH)

Preparándose para sus bebés múltiples
Adjusting to Life With Multiples (PH)

Adaptarse a la vida con bebés múltiples
Intimate Partner Violence

When Control Becomes a Pattern (PH)

Cuando el control se convierte en un 
patrón de conducta

Recreation and Enrichment

Recreation and Enrichment for Families 
With Young Children

Tracking Our Family’s Screen Time (PH)

Ser conscientes del tiempo que nuestra 
familia pasa frente al la pantalla

Having Fun on the Go With Your Baby 
(PH)

Salir a divertirse con su bebé

Appendix

Guidance for Using the Parents as 
Teachers Core Competencies Self-
Assessment

Parents as Teachers Core Competencies 
Self-Assessment

Guidance for Using the Resiliency Quiz

The Resiliency Quiz

Hubs

Process Tools 

Parenting Behaviors 

Group Connections 

Protective Factors 

Visit Planning Process

Items that Support the  
Four Components
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Additional Translations

Arabic

Welcome to Parents as Teachers (PH)

What’s on Your Mind? Exploring Hopes, 
Desires, Questions, and Concerns (PH)

Fine SMILE (PH)

Your Baby’s Amazing Brain (PH)

Birth to 1½ Months: What Is Special 
About This Age? (PH)

1½ to 3½ Months: What Is Special About 
This Age? (PH)

Tummy Time (PH)

3½ to 5½ Months: What Is Special About 
This Age? (PH)

5½ to 8 Months: What Is Special About 
This Age? (PH)

8 to 14 Months: What Is Special About 
This Age? (PH)

14 to 24 Months: What Is Special About 
This Age? (PH)

Your Toddler Knows Two Languages 
(PH)

24 to 36 Months: What Is Special About 
This Age? (PH)

3 Years: What Is Special About This Age? 
(PH)

Parenting Makes a Difference (PH)
Interacting With Your Child (PH)

Ball Play: Social Turn-Taking and Rolling 
(AP)

Body Parts: Looking and Listening (AP)

Scribbling With Crayons: Taking Turns 
and Creating (AP)

Counting: Learning Numbers and 
Understanding Small Quantities (AP)

Play to Learn: Observing and 
Responding During Floor Time (AP)

Play Is Learning (PH)

Parenting Around Development (PH)

What is Your Role in Helping Your Child 
Develop Secure Attachment? (PH)

Positive Discipline (PH)

Feeding Your Baby Solids (PH)

Creating a Safe Home for Your Child 
(PH)

How Much Sleep Does Your Baby Need? 
(PH)

How Much Sleep Does Your Toddler 
Need? (PH)

Routines and Your Baby (PH)

Supporting Your Child’s Temperament 
(PH)

Focusing on Family Well-Being (PH)

Finding the Help You Need (PH)

Coping With Stress (PH)

Resources for Families Learning English 
(PH)

Having Fun on the Go With Your Baby 
(PH)

Burmese

Welcome to Parents as Teachers (PH)

What’s on Your Mind? Exploring Hopes, 
Desires, Questions, and Concerns (PH)

Fine SMILE (PH)

Your Baby’s Amazing Brain (PH)

Birth to 1½ Months: What Is Special 
About This Age? (PH)

1½ to 3½ Months: What Is Special About 
This Age? (PH)

Tummy Time (PH)

3½ to 5½ Months: What Is Special About 
This Age? (PH)
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5½ to 8 Months: What Is Special About 
This Age? (PH)

8 to 14 Months: What Is Special About 
This Age? (PH)

14 to 24 Months: What Is Special About 
This Age? (PH)

Your Toddler Knows Two Languages 
(PH)

24 to 36 Months: What Is Special About 
This Age? (PH)

3 Years: What Is Special About This Age? 
(PH)

Parenting Makes a Difference (PH)
Interacting With Your Child (PH)

Ball Play: Social Turn-Taking and Rolling 
(AP)

Body Parts: Looking and Listening (AP)

Scribbling With Crayons: Taking Turns 
and Creating (AP)

Counting: Learning Numbers and 
Understanding Small Quantities (AP)

Play to Learn: Observing and 
Responding During Floor Time (AP)

Play Is Learning (PH)

Parenting Around Development (PH)

What is Your Role in Helping Your Child 
Develop Secure Attachment? (PH)

Positive Discipline (PH)

Feeding Your Baby Solids (PH)

Creating a Safe Home for Your Child 
(PH)

How Much Sleep Does Your Baby Need? 
(PH)

How Much Sleep Does Your Toddler 
Need? (PH)

Routines and Your Baby (PH)

Supporting Your Child’s Temperament 
(PH)

Focusing on Family Well-Being (PH)

Finding the Help You Need (PH)

Coping With Stress (PH)

Resources for Families Learning English 
(PH)

Having Fun on the Go With Your Baby 
(PH)

Chinese

Welcome to Parents as Teachers (PH)

What’s on Your Mind? Exploring Hopes, 
Desires, Questions, and Concerns (PH)

Fine SMILE (PH)

Your Baby’s Amazing Brain (PH)

Birth to 1½ Months: What Is Special 
About This Age? (PH)

1½ to 3½ Months: What Is Special About 
This Age? (PH)

Tummy Time (PH)

3½ to 5½ Months: What Is Special About 
This Age? (PH)

5½ to 8 Months: What Is Special About 
This Age? (PH)

8 to 14 Months: What Is Special About 
This Age? (PH)

14 to 24 Months: What Is Special About 
This Age? (PH)

Your Toddler Knows Two Languages 
(PH)

24 to 36 Months: What Is Special About 
This Age? (PH)

3 Years: What Is Special About This Age? 
(PH)

Parenting Makes a Difference (PH)
Interacting With Your Child (PH)

Ball Play: Social Turn-Taking and Rolling 
(AP)
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Body Parts: Looking and Listening (AP)

Scribbling With Crayons: Taking Turns 
and Creating (AP)

Counting: Learning Numbers and 
Understanding Small Quantities (AP)

Play to Learn: Observing and 
Responding During Floor Time (AP)

Play Is Learning (PH)

Parenting Around Development (PH)

What is Your Role in Helping Your Child 
Develop Secure Attachment? (PH)

Positive Discipline (PH)

Feeding Your Baby Solids (PH)

Creating a Safe Home for Your Child 
(PH)

How Much Sleep Does Your Baby Need? 
(PH)

How Much Sleep Does Your Toddler 
Need? (PH)

Routines and Your Baby (PH)

Supporting Your Child’s Temperament 
(PH)

Focusing on Family Well-Being (PH)

Finding the Help You Need (PH)

Coping With Stress (PH)

Resources for Families Learning English 
(PH)

Having Fun on the Go With Your Baby 
(PH)

French

Welcome to Parents as Teachers (PH)

What’s on Your Mind? Exploring Hopes, 
Desires, Questions, and Concerns (PH)

Fine SMILE (PH)

Your Baby’s Amazing Brain (PH)

Birth to 1½ Months: What Is Special 
About This Age? (PH)

1½ to 3½ Months: What Is Special About 
This Age? (PH)

Tummy Time (PH)

3½ to 5½ Months: What Is Special About 
This Age? (PH)

5½ to 8 Months: What Is Special About 
This Age? (PH)

8 to 14 Months: What Is Special About 
This Age? (PH)

14 to 24 Months: What Is Special About 
This Age? (PH)

Your Toddler Knows Two Languages 
(PH)

24 to 36 Months: What Is Special About 
This Age? (PH)

3 Years: What Is Special About This Age? 
(PH)

Parenting Makes a Difference (PH)
Interacting With Your Child (PH)

Ball Play: Social Turn-Taking and Rolling 
(AP)

Body Parts: Looking and Listening (AP)

Scribbling With Crayons: Taking Turns 
and Creating (AP)

Counting: Learning Numbers and 
Understanding Small Quantities (AP)

Play to Learn: Observing and 
Responding During Floor Time (AP)

Play Is Learning (PH)

Parenting Around Development (PH)

What is Your Role in Helping Your Child 
Develop Secure Attachment? (PH)

Positive Discipline (PH)

Feeding Your Baby Solids (PH)

Creating a Safe Home for Your Child 
(PH)

How Much Sleep Does Your Baby Need? 
(PH)
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How Much Sleep Does Your Toddler 
Need? (PH)

Routines and Your Baby (PH)

Supporting Your Child’s Temperament 
(PH)

Focusing on Family Well-Being (PH)

Finding the Help You Need (PH)

Coping With Stress (PH)

Resources for Families Learning English 
(PH)

Having Fun on the Go With Your Baby 
(PH)

Nepali

Welcome to Parents as Teachers (PH)

What’s on Your Mind? Exploring Hopes, 
Desires, Questions, and Concerns (PH)

Fine SMILE (PH)

Your Baby’s Amazing Brain (PH)

Birth to 1½ Months: What Is Special 
About This Age? (PH)

1½ to 3½ Months: What Is Special About 
This Age? (PH)

Tummy Time (PH)

3½ to 5½ Months: What Is Special About 
This Age? (PH)

5½ to 8 Months: What Is Special About 
This Age? (PH)

8 to 14 Months: What Is Special About 
This Age? (PH)

14 to 24 Months: What Is Special About 
This Age? (PH)

Your Toddler Knows Two Languages 
(PH)

24 to 36 Months: What Is Special About 
This Age? (PH)

3 Years: What Is Special About This Age? 
(PH)

Parenting Makes a Difference (PH)
Interacting With Your Child (PH)

Ball Play: Social Turn-Taking and Rolling 
(AP)

Body Parts: Looking and Listening (AP)

Scribbling With Crayons: Taking Turns 
and Creating (AP)

Counting: Learning Numbers and 
Understanding Small Quantities (AP)

Play to Learn: Observing and 
Responding During Floor Time (AP)

Play Is Learning (PH)

Parenting Around Development (PH)

What is Your Role in Helping Your Child 
Develop Secure Attachment? (PH)

Positive Discipline (PH)

Feeding Your Baby Solids (PH)

Creating a Safe Home for Your Child 
(PH)

How Much Sleep Does Your Baby Need? 
(PH)

How Much Sleep Does Your Toddler 
Need? (PH)

Routines and Your Baby (PH)

Supporting Your Child’s Temperament 
(PH)

Focusing on Family Well-Being (PH)

Finding the Help You Need (PH)

Coping With Stress (PH)

Resources for Families Learning English 
(PH)

Having Fun on the Go With Your Baby 
(PH)SAM
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German

Fine SMILE (PH)

Play Is Learning (PH)

Greek

Play Is Learning (PH)

Korean

Play Is Learning (PH)

Portuguese

Play Is Learning (PH)

Turkish

Play Is Learning (PH)
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Foundational Curriculum Introduction, Plans, and Tools  |  31

Visit overview

Opening
 > Connect, reflect, agree
 > Introduce the program

Parent-Child Interaction
 > Parent-child activity: Introduce and involve family in Play to Learn or Block Fun activity.
 > Play: Connect key points from the play resources to the parent-child interaction.
 > Parents’ role: Discuss the parents’ role in parent-child activities during visits.
 > Book sharing: Establish a pattern for book sharing.

Development-Centered Parenting
 > Family routines: Learn about the family and its routines.
 >  Development-centered parenting: Connect key points from the parent educator resource
Recognizing, Creating, and Adapting Routines to the family’s routines.

Family Well-Being
 > Family dynamics: Learn about the family and how it functions.
 >  Family well-being: Connect key points from the family well-being resources to the family’s
environment.

Closing
 > Review, revisit, evaluate, share, affirm, and look ahead

Preparation for visit
 > Read parent educator resources:

 – The Value of Play

 – Looking at Development

 –  The Parent Educator’s Role in
the Personal Visit

 –  Recognizing, Creating, and
Adapting Routines

 – Family Well-Being

 > Choose from parent handouts:
 –  Welcome to Parents as
Teachers

 –  Family Journal

 –  Play Is Learning

 –  What Is Special About This 
Age? or Your Unborn Baby’s 
Development

 – Routines and Your Baby

 >  Choose activity page:
 – Play to Learn

 – Roll Away Your Worries

 >  Gather additional materials,
if needed:

 – Book basket

 >  Additional resources from
Foundational 2 Curriculum:
3 Years Through Kindergarten:

 –  Parent educator resource:
Learning Through Play

 – Activity page: Block Fun

Review
 >  Familiarize yourself with
the family’s recruitment
information.

Consult
 >   Talk with your supervisor
about the program’s
expectations of you and
your role with families.

Check in
 >  Ask clarifying questions
(such as directions and
participants), describe the
visit and ask if there is
anything else the family
would like to include.

First

 > Family last name(s): _________________________________________________  Week of pregnancy: _________________

 > Child’s name: _________________________________  DOB: ________________  Age/adjusted age: _________________

 > Child’s name: _________________________________  DOB: ________________  Age/adjusted age: _________________

 > Date of the visit: __________________  Time of the visit: ____________  Location: __________________________________

 > Goal setting:   Y  N     Review of progress on goals:   Y  N

 > Screening or assessment tools to be used: __________________________________________________________________

 > Other program responsibilities: ___________________________________________________________________________
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FOUNDATIONAL personal visit plan

Opening

Intent: What will we focus on at this visit?
 > Introduce yourself and program services. 
 >  Establish the routine and expectations of a personal visit.

Connect, reflect, agree 
Connect by introducing yourself.

 > Acknowledge all family members who are present. Offer gratitude for inviting you into their home. 
 >  Explain why working with families is important to you. State your anticipation for getting to know 

the family.
 > Check the parents’, child(ren)’s, and family’s states. “What has your day been like so far?”
 > Observe where the parents sit and, with their permission, sit at the same level.
 > Allow the child(ren) to approach you. Ask permission to touch or hold the baby.

Reflect on the parents’ and child(ren)’s life experiences. Ask:
 > “How did your baby/child get her name?”
 > “Tell me about the day your baby arrived.”
 >  Build insight by listening for keys to family history, values, and the health of mother and baby  

at delivery.

Prenatal  >  Ask, “How are you feeling about being pregnant?”

Agree on what will happen during the visit.
 >  “We plan to learn about each other, discuss the program, and do an activity that shows how your 

child(ren) learns through play.”
 > “You mentioned (from the check-in) that you wanted to discuss _______________________.”
 > “What else would you like to talk about or address?”

Introduce the program.
 > “How did you hear about this program?”
 > “What do you hope to gain from participating in this program?”
 >   Introduce the focus and services of the program – personal visits, group connections, 

opportunities for screenings, links to resources.
 >  The parent handout Welcome to Parents as Teachers can be used to discuss expectations for 

yourself and the family.

Gauge parents’ involvement 

in the topic. Adjust to meet 

their needs or interests.

Listen and observe for 

information that may assist 

in future planning and/or 

completion of a family  

assessment.
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FOUNDATIONAL personal visit plan

Parent-Child Interaction

Intent: What will we focus on at this visit?
 > Encourage parent-child interaction through play.

Parent-child activity 

Parent-child activity page: Play to Learn, Roll Away Your Worries, or Block Fun

 >  Explain that on every visit parents will have an opportunity to observe and support their child(ren)’s 
development.

 >  Invite the parents or child to bring a favorite toy for the activity. “I brought some blocks and books 
to share too.” 

 >  Partner with parents to define the play space (with a drop cloth, if desired). “Where would you like 
to play with your child?” 

 >  Encourage everyone to sit at the child(ren)’s level on the floor or wherever they can be 
comfortable. 

 >  Lay out the materials and suggest that the parents observe a bit. “Let’s see what she does with  
this …” 

 >  Use the activity page to describe the activity and explain the rationale. Encourage the parents to 
join the child’s play. Recognize and affirm their efforts.

Prenatal  >  Explain to the parents that on every visit they will have an opportunity to do an activity that 
will help them prepare for the new baby.

Play

This discussion provides the rationale for parent-child interaction and establishes the basis 
for continuing these interactions on every visit.

Prompts or questions to understand the family’s perspective and practice of the topic:

 > “What are some things you like to play with your child(ren)?”
 > “What do you think your child(ren) is learning when you play with him?”
 > Parent educator resource(s): The Value of Play or Learning Through Play

Key points about play from parent educator resource:

 > Young children learn best through active play. 
 > As children explore, they learn about objects and how to make them do what they want. 
 > Play helps children develop muscles as they grasp toys and move to get playthings out of reach.
 > As children use all of their senses to play, their brains develop in many areas.
 >  Repetition reinforces learning. Young children repeat their play over and over because they 

continue to construct knowledge through that play experience.

Take note of the informal 

resources the family uses.
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FOUNDATIONAL personal visit plan

Parent handout(s): Play Is Learning and What’s Special About This Age? 

Prenatal  >  Ask, “Have you found ways to play with your baby? If so, what?”  >  Touch, sound, and  
movement stimulate your baby and may cause her to respond.

Parents’ role

Discuss with parents their role in the visit. Help them understand the benefit of parent-child 
interactions and how they play a significant part.

 > “You are your child’s first and most important teacher.” 
 > Motivate parents to participate and sustain their interactions.
 > “Your child(ren) is developing a sense that she is valued, safe, and loved when you play with her.”
 >  “As you talk, your child(ren) hears and learns language. Older children repeat the language 

they hear in their environment. They gain an understanding of the words they hear as you play 
together.” 

 > “Your child learns more from you than anyone else.”
 > “Your child(ren) plays longer when you play with her.”

Book sharing

Discuss with parents the importance of book sharing. Establish a book sharing routine within 
the visit.

 >  Encourage the parents and child(ren) to choose a book from the basket. Let them know that one of 
the books does not have words and could be shared by just talking about the pictures. 

 >  “Sharing books is important to your child’s development because …” 
 >  For older children, model using open-ended questions to stimulate conversation.

Development-Centered Parenting

Intent: What will we focus on at this visit?
 > Begin to learn about the family’s daily routines.

Family routines

Learn about the family’s routines, such as mealtime and bedtime, by facilitating a conversation.
 > “What does a typical day look like for your family?”
 > “What’s your favorite part of the day?”

Development-centered parenting

Prompts or questions to understand the family’s perspective and practice of the topic:

 >  “How have you changed since you’ve become a parent (as your child has grown)?
 >  “Have there been any adjustments you had to make that you weren’t expecting?”
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FOUNDATIONAL personal visit plan

Parent educator resource: Recognizing, Creating, and Adapting Routines

Key points from parent educator resource: 

 > Children feel secure when their lives are predictable.
 > Consistency is important because children feel secure when they know what to expect.
 >  Parenting changes over time to accommodate the child’s developmental needs.

Parent handout(s): Routines and Your Baby

Family Well-Being

Intent: What will we focus on at this visit?
 > Begin to learn about the family’s environments. 

Family dynamics

Learn about the family dynamics such as family members, favorite activities, ways of  
interacting, and child-rearing responsibilities by facilitating a conversation.

 > “Tell me about your family.”
 > “Who does your child(ren) take after?” 

Family environments

Prompts or questions to understand the family’s perspective and practice of the topic:

 > “Where are the comfortable spaces in your neighborhood to play?”
 > “Where do you play in your home?”
 > “What type of family activities does your family enjoy?”

Prenatal  >  Ask, “How does your work/home environment support your pregnancy?”  >  Prompt the 
discussion with questions about health care access, safe conditions, or emotional supports.

Parent educator resource(s) or other materials:  Family Well-Being

Key points from parent educator resource: 

 > Family well-being tells us how people perceive their lives are going from their own perspective.
 > The well-being of a child’s parents and other family members have a direct impact on the  

 healthy development of their child.

 Parent handout(s):
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FOUNDATIONAL personal visit plan

Closing

Review, revisit, evaluate, share, affirm, and look ahead 
Review. 

 > Present parents with the family journal. Explain its purpose.
 > Give parents the Activity Page and remind them to repeat the activity between visits. 
 > Restate a key point about play.

Prenatal  >  Restate key points about prenatal play.

Revisit. 

 > Follow up on parent actions: “You mentioned that you are going to …”
 > State parent educator actions: “I will …”

Evaluate the time spent together.

 > “How do you think our time went today?” or “Which part of today was most valuable for you?”

Share group connections/community events.

 > Invite the family to attend the next group connection. 
 > Ask if the parents know of any upcoming family-friendly neighborhood events.

Affirm strengths of the family.
 > Thank the parents for participating. 
 > Share a specific strength you observed in each family member.

Look ahead.

 > Schedule the next visit.
 >  Let the parents know the focus of the next visit.
 > “I look forward to learning from your insight and sharing information in our visits.”SAM
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How do we do it?

1.  Can you believe that your baby can 
now hear? He is listening to family 
conversations. He hears your voice best 
and, of course, most often.

2.  Encourage family members to talk to your 
baby. They can rest their heads on a pillow 
in your lap and talk to your tummy. It will be 
fun for them to choose a favorite story to 
read or a favorite song to sing every day to 
their baby. 

3. Have you shared with your other children 
that they are going to be big brothers or 
sisters? Show them their baby pictures. 
“Can you believe you were once that little?” 
Now that you are showing, it will be easier 
for them to understand the concept of a 
new baby – and, as an added bonus, your 
baby can hear their voices when you all talk 
about him! 

4. Your baby will startle at loud noises. He 
is listening to all conversations. He will be 
upset by arguments and disagreements. 

What’s in it for us?
 >  Your baby will recognize the voices he 

hears most often. Research has shown 
that a baby will turn to the mother’s voice 
right after birth.

 >  His brain is growing at an amazing rate. 
 > He can hear and he can see bright lights. 

His taste buds are developing. He is 
learning through all his senses.

What do we have?

 > Family Journal

 >  Baby pictures of older 
siblings (optional)  

 >  Poems, songs, or favorite 
children’s books

Prenatal

Your Baby Can Hear: Listening to the Family

Book sharing

When should you start to 
read to your baby? Now. If 
your baby has older siblings, 
read their favorite books to 
him.

What are some favorite 
children’s stories that you 
remember? Try to find copies 
of them. 

Read your journal to your 
baby. Think about how you 
were feeling then, and how 
you are feeling now.

Taking care of you

When you feel calm, so does your baby. 
When you feel tense, so does your baby. 
Discuss scary dreams with your partner 
or friends. This may be a way for your 
mind to deal with fears.

Remember to consider how to handle 
change and stress.
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What I noticed about my baby …
Do you notice movements when there are loud noises or bright lights? 

What I noticed about myself …
How are the prenatal doctor visits going? What is the doctor sharing with you? 

What I noticed about those around me …
How are family members communicating with the baby?

Parenting behavior

Communicating: Your baby 
is listening to you as you talk 
every day. He can hear you 
talk, read out loud, sing, and 
breathe. He can also hear your 
heart beat. 

Continued learning

Practice singing lullabies to 
your baby. Sing favorites you 
remember or discover new 
ones and memorize them. If 
possible, download some on 
your phone or music player 
and sing along. Think about 
which lullaby you will hum in 
the middle of the night.

Your baby is listening to 
you all the time. Have you 
listened to your baby’s heart 
beat? It’s amazing, isn’t it?
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How do we do it?

1. Create a pat mat by filling a bag ⅓ full with 
water. Drop in easy-to-see objects that 
float. 

2. Tape the bag closed. Seal another bag 
around it and place it on the tray. 

3. You can place your baby in a high chair or 
on the floor – anywhere she can reach the 
pat mat.

4. Encourage your baby to touch the pat mat 
and make the objects move.

5. Talk with her about what she is doing, 
feeling, and seeing. For example: “You are 
making waves. See the pink lid go up and 
down? How does that feel? Oooh, the bag 
is warm.”

6. Allow your baby to play as long as she is 
interested. Repeat this activity again and 
again over the next few days.

 

What’s in it for us?
 >  Cognitive: Your baby is learning that she 

can make things move. This will lead to 
understanding cause and effect later on.

 >  Social-emotional: You and your baby 
are looking together at the objects. 
This is called shared attention. It builds 
attachment because she learns how 
special she is to you.

 >  As your baby does things over and over, 
her brain creates memory pathways.

 >  ___________________________________ 

 ___________________________________ 

(child skill or parent skill defined by the parent/
parent educator)

What do we have?

 >  2 zip-top freezer bags

 >  Objects that float (lids, 
sponges, or corks)

 >  Duct tape

 >  A tray with sides (optional)

 >  Cardboard chubby book, 
cloth book, or vinyl book

Book sharing

During book play, let your 
baby explore and turn 
pages as she chooses. She 
may mouth a book, or turn 
from the back to the front. 
That’s OK. Talk about the 
pictures she sees. What is 
happening in the book?

 Safety tip

Plastic bags may cause choking or 
suffocation if your baby puts them in her 
mouth. Gently guide her actions and 
keep her safe while she is exploring.

5½ to 8 months

Shared Attention With a Pat Mat: Touching 
and Observing

SAM
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What I noticed about my baby …

What I noticed about myself …

Parenting behavior

 Communicating: When you 
talk to her about what she is 
doing, your baby learns words 
for her actions.

Continued learning

Everyday items in your 
home and outdoors are new 
to your baby. Talk about 
what you and your baby 
are doing when you diaper, 
dress, and feed her. Take 
advantage of these one-
on-one times together to 
build her understanding of 
language.
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How do we do it?

1.  Attach a strip of contact paper as long as 
your child is tall to a window. Put the sticky 
side out and make sure your child can 
reach it easily. 

2. Ask your child to help you choose objects to 
attach.

3.  Show how one of the objects will stick 
to the paper. Observe your child as she 
approaches the sticky paper. 

4.   Use open-ended questions and parallel 
talk. “How does that feel?” “What should we 
do with the leaf we found?” “Will it stick?” 
“You are putting the leaf on the paper.” “It 
did stick!” 

5. Leave the strip for a day or so. Your child 
may put objects on and take them off. What 
other objects will you and your child find to 
add to your collage? 

What’s in it for us?
 >  Cognitive: Your child is experimenting 

and exploring with textures. First she is 
discovering what feels sticky. Second 
is the awareness that things will stick to 
sticky surfaces. 

 >  Cognitive: She is learning cause and 
effect and discovering that some things 
stick more easily than others. Lighter items 
will stick; heavier ones will not.

 > Weight, texture, and other characteristics 
are all ways to understand differences. 

 >  _________________________________  

 _________________________________

(child skill or parent skill defined by the parent/
parent educator)

What do we have?

 >  Contact paper

 >  Lightweight “found objects” 
or toys (sticks, leaves, 
feathers, magazine 
pictures, and so on)

 > Scissors

 > Toddler book

Book sharing

As you read together, let 
your child choose the book 
she wants to read. Establish 
a routine. Perhaps before 
bed your child can choose 
two books.   

Snuggle up and talk about 
the books. Perhaps a book 
about nature and the world 
around us would be fun. Talk 
about whether the objects 
shown in the book would 
stick on the contact paper.

 Safety tip

Inspect the items you find. Make sure 
they are safe – avoid things that are 
small enough for your child to swallow or 
that have sharp edges.

24-36 months

 
Your child’s brain

 Your child’s brain is sorting out the 
different sensations she is learning about.

Sticky Paper Collage: Creating and Working 
on Eye-Hand Coordination

SAM
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What I noticed about my child …

What I noticed about myself …

Parenting behavior

 Designing: You are giving your 
child opportunities to explore 
the world she lives in. As you 
share in your child’s sensory 
exploration, you are supporting 
a budding scientist!

Continued learning

Take time to see the world 
as your child does. Observe 
when you are walking into 
the grocery store or when 
you notice bumble bees on 
the flowers. 
Wrap some tape sticky side 
out around your socks and 
go for a walk in the grass. 
Did little seeds or blades of 
grass stick? 

Your child learns about the 
concept of weight through 
everyday activities. As 
you bring in the groceries, 
she can lift bags. Are they 
heavy? 

SAM
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PARENT EDUCATOR ≠esource

Language Development: 8 to 14 Months
Babies’ comprehension of language, or receptive language, is usually ahead of their ability to produce 

language (called their expressive or productive language). This means they can make sense of more 

than they can say. 

Home Child 
Development

Parenting 
Behaviors

Development-Centered
Parenting

Forms HubsFamily 
Well-Being

Parent-Child 
Interaction

Parent handouts

8 to 14 Months: Your Baby’s Language 
Development

What to Expect When Your Baby Talks 
to You

Words Your Child Understands

Your Child’s First Words

Activity pages 
Mirror Play

Sing a Song 

Unwrapping a Toy 

Roller Book

Zip-Top Bag Book

Related topics

Play

Parent-Child Interaction

Parenting Behaviors

Comprehension first
This production “lag” is typically also 

true of adults trying to learn a second 
language. But young children have 
certain key advantages over the adult 
language learner. Neuroscientists 
report that infants’ brains are capable 
of receiving enormous amounts of 
information and finding the regular 
patterns contained within it. 

After 6 months, babies have formed 
“perceptual maps” that direct them 
toward the sounds of the language(s) 
they hear most frequently and away from 
sounds of other languages. Around 8 
months of age, babies can learn to play 
simple, imitative, action-word games 
such as pat-a-cake and so-big. 

Besides helping babies learn to imitate 
actions, which they can then transfer 

into imitating words, these games also 
teach turn-taking, an integral part of the 
communication process. They also aid 
in developing shared attention because 
both babies and parents are focusing on 
the same thing during the games. 

The power of gestures

The use of gestures is an important 
step in language development during 
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this age span. Babies communicate 
intentionally by waving, reaching, 
nodding, pulling, showing, giving, and, 
finally, pointing. During this age, babies 
usually learn the universal gesture of 
putting their hands in the air to indicate 
that they want to be picked up and held. 

These gestures are very important 
for language development. Gestures 
can help babies communicate despite 
the production lag – they can use their 
hands to “say” what they need even if 
their mouths aren’t quite ready. Some 
parents may worry that teaching a baby 
more gestures will delay real words. But 
studies show that gesturing can actually 
give children an advantage in the longer 
term: The more children use gestures 
at 14 months, the larger their productive 
vocabularies at 3.5 years (Rowe, 
Özçaliskan, & Goldin-Meadow, 2008). 

Pointing is the gesture most indicative 
that words are coming. It can have 
several meanings for babies. They can 
use it to get a caregiver’s attention; to 
have their needs met (“My cup is empty. 
Please give me more juice.”); or to show 
(“Look at that neat truck on the table.”) 

When babies hear their parents talking, 
their speech is a nonstop stream of 
sound. Babies are learning to fish out 
individual words from ordinary speech 
around them. For them to learn the 

names of things, they have to pay 
attention to the same objects that 
their parents are naming. This shared 
attention is especially useful when babies 
learn to point. Half of the battle is won 
when a child points to an object. He 
is already interested in it. And he has 
learned that he can communicate his 
interest to others. Parents can simply 
name the object to which the child is 
pointing. When the baby points to the cat, 
his parents should say, “Kitty, kitty. I see 
the kitty. Pretty kitty.” 

Developments in babbling

Babbling continues during this stage of 
development but takes on a different form 
called variegated babbling. In variegated 

babbling, the baby does not simply 
repeat the same sound over and over 
(such as “nananana”), but uses several 
different sounds at the same time (such 
as “nabegaba”). Variegated babbling 
includes a wider range of sounds 
than simple babbling, especially more 
consonant sounds. But recent research 
indicates that, on average, babies have 
a more limited set of babbling sounds 
than we originally assumed (Siegler, 
DeLoache & Eisenberg, 2011). 

Variegated babbling soon takes on 
inflections and intonations that make 
it sound very speech-like. This type of 

babbling is called jargon. Jargon often 
begins during this time and, for some 
children, it continues until 18 or 24 
months of age, long after they begin to 
use words. Some babies intersperse 
words among the jargon. They add 
voice inflections and gestures to make 
their meaning known. This is perfectly 
normal. Parents should respond as if 
they understand what the baby is saying. 
Other babies will use jargon for a much 
shorter time, dropping it soon after real 
words appear.

 Many first words appear at about 12 
months of age. Most babies will begin 
to use “mama” and “dada” as specific 
names for their parents sometime during 
this timeframe. Other first words typically 
begin to appear somewhere between 8 
and 15 months of age. (Eighteen months 
is the latest age single words should 
appear.) Therefore, some children may, 
but others may not, be using some real 
words at this time. 

Expressive language is the 
sounds that babies make in order 
to communicate. It includes crying, 
babbling, jargon talk, and true words, 
depending on the age and development 
of the child. 

Whether or not a baby is talking, he 
should be showing signs of receptive 

language. He should be able to 
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understand some language that is 
directed at him. He should respond by 
stopping the behavior (although not every 
time) when he is told, “No, no,” although 
he may not understand the meaning of 
no. By the end of this period, he should 
also be playing such games as peek-a-
boo, pat-a-cake, and so-big. He should 
sometimes be able to follow simple 
directions related to what he is doing at 
the time. If he’s playing ball, he should be 
able to follow the direction, “Get the ball.” 

“Research indicates that the sensitive 
periods for receptive language and 
speech production peak at 9 months 
of age” (Mangione, 2014; National 
Scientific Council on the Developing 
Child, 2007) although they continue 
well into 6 years of age. Babies will be 
able to understand simple words that 
they encounter every day. Words they 
understand will be associated with things 
and people they see every day (cookie, 
juice, bottle, mama, dada, and the names 
of siblings and pets). Parents can use 
gestures to demonstrate and help them 
understand the meaning of words. Face-
to-face talking is also very important in 
learning language. A baby’s brain makes 
connections for receiving and expanding 
language best when the baby can see as 
well as hear people talking to him. 

Between 8 and 12 months of age, 
babies often begin a new stage of 
language development called echolalia, 

the parrot-like imitation of sounds, 
syllables, and words. Just as a parrot 
can mimic words but doesn’t really 
understand what it is saying, a child who 
is using echolalia is doing so without 
really understanding what he is saying. 
Many of the imitations will, however, be 
fairly accurate representations. 

Your role as a parent educator

Parents are always excited when 
their baby’s language abilities begin to 
emerge. You can model many activities 
they can use to promote language 
learning long before the baby speaks any 
real words. 

Encourage the parents’ use of gestures, 
facial expressions, simple, descriptive 
sentences, and face-to-face talking. 
Suggest shared attention as a way 
parents can help their baby learn the 
names of objects and actions. Use 
the parent handout Words Your Child 
Understands. Model it by reading a book 
or verbally examining a toy with the baby.

Parents can participate in the steps to 
their baby’s first words more intentionally 
when they understand the normal 
sequence of language development. By 
acquainting them with the various forms 
of infant communication that comprise 
receptive and expressive language, 
you will equip parents to recognize and 
encourage their baby’s early attempts at 
understanding and speaking words. 

Advise parents to respond to 
their baby’s vocalizations, however 
unintelligible they may be. They should 
act as if they understand what the 
baby is saying in order to keep the 
communication going.

Encourage parents to use and teach 
their young children gestures for 
everyday objects and needs (e.g., more, 
bottle). Explain that using gestures can 
help their baby feel less frustrated when 
trying to communicate. Gestures give 
babies a way to express themselves 
before their mouths catch up with their 
minds. For more information about 
teaching babies to gesture, see the 
parent educator resource Baby Signs 
and the parent handouts Communicating 
With Your Child Through Signs and What 
to Expect When Your Baby Talks to You.

Don’t forget to tell parents about the 
power of nursery rhymes to promote the 
child’s language development at every 
stage of development. Encourage them 
to use the parent handouts Rhymes and 
Songs to make a nursery rhyme book. SAM
PLE
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Foundational Curriculum Child Development  – 1½ to 3½ months  |  239

1½ to 3½ Months: Your Baby’s Motor Development
Playing with your baby has many benefits. Tummy time helps strengthen his neck and shoulder muscles. This 
reduces his risk of sudden infant death syndrome (SIDS) and improves his ability to control his head movements. 
Offering him toys helps him coordinate his eyes and hands.

Look for your baby to: What is happening and how you can help: What I saw:

Have more control over his 
head and body movements. 

 >  Give your baby room to move around and strengthen his muscles. As
his brain matures, he will overcome his reflexes and start to make more
voluntary movements.

Lift his head when lying on his 
stomach and move his head 
from side to side.

 > When he is awake and alert, place your baby, stomach down, on a
blanket on the floor for “tummy time.” Repeat tummy time for a few
minutes several times a day.

 > He is starting to be curious about what is around him. Put interesting
things in front of him to look at. This increases his head control and offers
a different visual perspective.

 >  Another way to do tummy time is to lie on your back with him on your
chest so he can look at your face.

Kick and push with his legs.  >  After your baby has had some tummy time on the floor, turn him onto
his back and let him exercise his leg muscles. This will improve his
coordination.

 > Put your hands against his feet so he can push away from them.

Bat at toys with one hand.  > Safely hang toys or a crib gym where your baby can bat at the dangling
objects. Change the objects often to keep him interested.

Bring both hands together.  > He is beginning to coordinate his movements. Offer safe, small toys to
your baby – hold them at the middle of his body to make it easy for him
to grab them.

PARENT handout

SAM
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Foundational Curriculum Child Development  – 1½ to 3½ months  |  240

Take time to watch your baby.REFLECTION

What motor skills is your baby 
working on?

What kinds of touch does your baby 
enjoy?

In what ways does your baby seem 
to be “waking up” to his world?

Look for your baby to: What is happening and how you can help: What I saw:

Study faces and track moving 
objects.

 > Make sure there is enough light in the room for him to see clearly.
 > Hold an object 12 to 15 inches from his eyes and let him study it. Slowly
move it a little to each side, then up and down.

 > Your baby’s more mature vision is able to notice details and motion.

Hold his head steady when 
carried against your shoulder.

 >  Carry your baby around to help strengthen his neck and head muscles.
 > Using a variety of positions will make his upper body stronger and
improve his balance.

Enjoy your touch and be 
calmed by it.

 > When you touch, rub, and gently massage your baby, his brain is
stimulated and makes more connections.

PARENT handout
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PARENT EDUCATOR ≠esource

How Young Children Approach Learning

Parents often think their first baby is a genius. They aren’t completely wrong. Any adult who 

learned as much as quickly and as well as an infant would almost have to be a genius.

Home Child 
Development

Parenting 
Behaviors

Development-Centered
Parenting

Forms HubsFamily 
Well-Being

Parent-Child 
Interaction

Parent handouts 

Approaches to Learning in the Early 
Years

Learning to Learn

Learning Through Movement 

Your Baby Is Learning to Communicate

Babbling

What to Expect When Your Baby Talks 
to You

Words Your Child Understands

Your Child’s First Words

Creating a Safe Home for Your Child

Related topics

Child Development

Parent-Child Interaction

Parenting Behaviors

Recreation and Enrichment

Safety

Transitions/Routines

Babies are incredible natural learners, 
masters of gathering and applying new 
information. The aspects of how they 
approach learning can be thought of in 
three clusters: 

1. To begin

2. To stay in

3. To dig deep and expand out
All of the learning approaches are so 

natural to babies that a large part of 

parents’ job is to just not get in the way. 
That can be challenging because infants’ 
early communication, motor, and social 
abilities are so tiny that parents might not 
notice their child’s earliest attempts to 
communicate or realize that she is trying 
to move her arm in an early attempt to 
touch something interesting. 

Parents and caregivers who are 
sensitive to intent on the part of an 
infant – who can notice that the child 

is interested, trying to move, or trying 
to communicate and who can help that 
infant reach goals, or see what she is 
trying to see, or get what she wants – are 
on the path to raising a child who is a 
capable learner thrilled by the process of 
learning. 

Newborns come into the world with 
extremely limited abilities to do anything, 
and within three years they will have 
mastered the basics of moving around 
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the world (locomotion), of socially 
connecting with the people in their world, 
of using successful strategies to solve 
problems, and of speaking whatever 
language or languages are being used 
around them. Each infant has taken 
in vast amounts of information and 
transformed herself from a baby who 
could eat, cry, sleep, and barely control 
her own gaze to a toddler who can run, 
jump, speak, get people’s attention in 
many ways, and communicate her wants, 
needs, thoughts, and emotions.

They learn many other things 
and, depending on their culture and 
personal interests, they may know 
more or less about books, physical 
objects, neighborhood geography, or 
television programs, for example. But all 
reasonably healthy infants will master 
locomotion language, thinking, and social 
skills, and it will take about three years of 
intensive learning, using all three clusters 
of approaches, to do so.

A baby’s intrinsic drive to learn how to 
move and speak will allow her parents to 
get a strong sense of her strengths and 
weaknesses as a learner without having 
to struggle with motivating her. 

Of course, temperament plays a role in 
how children approach learning too. Even 

very young infants thrive on different 
amounts of stimulation, differ on how 
likely they are to keep trying in the face 
of failure, and vary on their willingness to 
try new things. One 5-month-old will try 
to sit up every waking hour of the day for 
weeks until she masters it; another will 
seem almost uninterested in practicing 
the skill until within the space of two or 
three days he is suddenly sitting. For 

more information, refer to the parent 
educator resource Temperament. 

To begin

Initiative, curiosity, eagerness to learn

Infants are ready “to begin” learning 
everything. They are curious about their 
world and so eager to learn that the 
fact that they don’t have the receptive 

For additional examples of approaches to learning across all four domains, look for the skills marked with asterisks 
in the Milestones by Age.

Goodness of fit
Even adults who are great with children have an easier time with some than 
others. A large part of that has to do with how well the adult’s temperament 
meshes with the child’s temperament. 

An easygoing adult may be exactly who an anxious child needs to guide her 
through math, whereas a nervous adult may just make things worse. This match 
between adult and child is known as goodness of fit. We’ve all known examples 
of bad goodness of fit: the wildly rebellious teenager and the super-controlling 
parent who seem to spiral into a war of wills; the fussy infant and the super-
nervous first-time mom. 
Having a positive goodness of fit can make teaching very easy. The child sees her 
parent as a secure base, and this allows her to confidently explore her world. It 
can make it easier for parents to notice how the child responds to the environment 
– what interests her, what distracts her, what helps her persist in trying, what gives 
her the confidence to attempt new things. Poor goodness of fit can make every 
aspect of teaching and encouraging an infant harder. 

Problematic goodness of fit can be addressed if the parent notices what is 
happening. If someone (either the parent or a professional), is able to analyze the 
parent-child interactions, then parents can consciously improve those interactions.
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language comprehension to understand 
adults’ encouragement is not even a 
drawback. It is probably best to assume 
that infants are ready to begin learning 
anything and everything their caregivers 
do or say. 

To foster their baby’s initiative, curiosity, 
and eagerness to learn, parents can give 
her freedom to practice and surround 
her with a world that is safe to explore, 
as explained in the parent educator 
resource Designing and Guiding as Your 
Baby Grows. Other parenting behaviors 
are integral as well – for example, 
parents must notice when their baby 
needs help and also lets her do things 
on her own when she can. Being aware 
of the earliest indications that an infant is 
learning a new skill is very helpful. 

Each of the approaches to learning 
clusters promotes development in all four 
domains. However, in an effort to show 
how each approach evolves over time, 
examples are offered primarily in the 
domains of language and motor.

To begin: Language skills

An infant has already begun to learn 
language before she is born. By around 
the seventh month of pregnancy, she 
can hear voices and is learning to prefer 
her parents’ voices and to recognize 
familiar language – like a book read 
every day during the last prenatal months 
(DeCasper & Spence, 1986). Infants 

signal interest by mimicking (even 
newborns can copy facial expressions, 
Meltzoff & Moore, 1977, 1997) and by 
being relaxed and looking or trying to 
look at what is interesting. 

Older infants will reach for or point 
at interesting things. All of these are 
opportunities for helping them begin to 
learn language – repeat what is said 
more than once, point to what they 
appear to be interested in, and label 
it. Younger infants are often better at 

signaling disinterest by looking away, 
getting restless, physically tensing, 
fussing, or crying, than at signaling 
active interest. Parents’ reaction to such 
fusiness will depend on the situation. 
If a mother is trying to get out the door, 
for example, she may ignore her baby’s 
fussing; however, if she is practicing 
language skills, like “da-da-da” sounds, 
fussiness is a signal that her baby is no 
longer learning and something should 
change.

Contingency

Scientists examining language learning have found that high contingency – the 
link between a speaker’s utterance and a listener’s response – is key. The easier 
it is for an infant to make the connection between making a sound or gesture and 
getting a desired response from an adult, the quicker learning happens. If her 
mother gets excited immediately after the baby says something like “Ma,” she is 
more likely to say it again.

Discipline works in much the same way. The more closely undesired behavior is 
linked with consequences, the more likely the consequences will work. 

Researchers have been able to get infants to produce more mature language 
sounds by coaching parents on which exact noises to praise (e.g., Zelazo, 
Kearsley, & Ungerer, 2014). By equipping babies with microphones and mothers 
with ear phones, researchers were able to tell when babies made a noises more 
typical of older infants and tell mothers to quickly praise the babies as if they had 
done something amazing. Within a session, babies sounded like they were weeks 
older than they actually were. 

As parents are watching their children learn new motor and language skills, they 
need to keep in mind that feedback needs to be immediate. Being with the infant 
while distracted by electronic devices may take away many of the learning benefits 
of spending time with their child.
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Throughout language learning, it is 
important to pay attention to what the 
child could mean or want or be interested 
in, because they are not very skilled 
communicators yet. Parents can help 
children become skilled communicators 
by being excellent at understanding what 
they mean and by being good examples. 
Infants signal their interest to begin 
learning differently with age. Newborns, 
for example, do it by staying calm, by 
mimicking adults, and by occasionally 
managing to get their eye gaze in the 
right direction. Slightly older infants begin 
to make sounds for “fun” and are better at 
neck and eye control, so they are better 
at looking where they want. By 5 or 6 
months of age, babies will be babbling 
(making the same noise over and over), 
playing with how high, low, and loudly 
they can vocalize, and beginning to 
point – this is an excellent beginning for 
learning word meanings. 

From then on, babies will be working 
to master their first words (at around 1 
year.) The signal that a child is about 
to begin learning grammar is when she 
begins to combine words into two- and 
three-word strings. Throughout infancy, 
she will be learning about the rules of 
conversation, including:

 > Taking turns.

 > Understanding when it is OK to be 
loud.

 > Speaking to strangers in polite ways.

 > Looking others in the eye while 
speaking.

At all ages and stages of language de-
velopment, comprehension precedes 
production. Babies can understand much 
more than they can produce. This means 
that we can’t always observe infants as 
they begin to learn a new word or lan-
guage skill. (It also means we have to be 
careful of what we produce!)

To begin: Motor skills

Many infants switch their focus back 
and forth between developing motor skills 
and language skills. Just as they seem 
ready to master their first word, they 
may stop and master taking solo steps. 
This can be frustrating, but parents need 
to be flexible and realize that the motor 
and language skills will be mastered 
eventually.

There are two different areas of 
motor skills: Fine motor skills involve 
manipulating things with hands and 
fingers, and gross motor skills involve 
locomotion or moving through the world. 
Fine motor skills begin with some arm 
control and proceed through reaching, 
pointing, grasping, manipulating objects, 
scribbling, coloring, and writing. 

Gross motor skills begin with head 
control and rolling and proceed through 
scooting, crawling, walking, running, and 
skipping. Each different skill represents 
a new domain of learning which requires 

that the child “begin” in order. Infants are 
very motivated to develop motor skills. 
They are excited to do what older people 
around them do. They want to get across 
the room to examine the interesting dust 
bunny under the bookcase. They need to 
put anything they can into their mouths. 
So the vast majority of the time the 
parenting challenge as the infant begins 
to learn is to provide a safe environment 
for exploration. 

Many motor skills are developed long 
before a baby has learned any words, so 
it is not really possible to actively provide 
motivation or explanation. Instead, 
parents’ main role will be to guide and 
protect and to seek out challenging yet 
safe places for their baby to develop. 
In order to do that well, parents need to 
be tuned in to what their baby can do 
and what she is likely to do next (so it’s 
helpful for parent educators to be familiar 
with the Milestones in the ebiz portal). 
Many accidents happen just as the baby 
acquires a new skill; her parents may 
not be used to her moving in a new way, 
and she isn’t used to paying attention 
to things like how high the couch is or 
whether the stairs start right in front of 
her or two feet away.

To stay in

Focus, persistence, engagement

While babies don’t need much 
encouragement to try reaching and 
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moving, many toddlers do need 
encouragement to put their mind to new 
things. Some children don’t mind making 
mistakes; others absolutely hate doing 
things wrong. Some parents’ challenge 
will be getting an anxious child to relax 
and persist long enough to master new 
motor skills like hopping on one foot or 
skipping. Some children get frustrated 
easily and will need encouragement to 
stick with it to learn. 

Parents can be a lifelong help to 
their toddlers by teaching them the 
value of persistence in learning. Motor 
skills learning is a great time to teach 
persistence, whether or not they are 
tempted to give up quickly; explicitly 
helping them see their progress is a great 
life lesson. “See, you couldn’t skip last 
week at all when you first tried, but after 
all that practice you can skip across the 
room.” The sooner children learn that skill 
is acquired by practice, not by natural 
talent (also known as a growth mindset), 
the sooner they will become skilled 
learners.

Family culture sends children the 
message of whether it is sometimes OK 
to bore adults to pieces while mastering 
incredibly difficult skills like reaching, 
speaking, running, and skipping. It really 
does take hundreds of hours of practice. 
Each little skill must be practiced over 
and over – standing up and sitting down 
on a parent’s lap while holding her hands 

is incredibly important practice for little 
legs, they have to get strong and skilled 
to master walking in a year.

Adults are always teaching children 
about the value of activities and, 
consequently, they need to be careful 
that they don’t teach messages like 
“give up early and often.” Adults may 
feel the need to see every animal on a 
visit to the zoo (those outings can get 
expensive!) However, many 3-year-olds 
are absolutely content taking the whole 
morning to only see penguins, polar 
bears, and elephants. It’s important to 
realize that allowing them to pay attention 
to things for as long as they are willing to 
is developing lifelong learning skills.

To stay in: Language skills

Parents play a crucial role in helping 
their child stay engaged in learning 
language. In the beginning, their primary 
role is to provide lots of examples of 
speech for the baby to build vocabulary. 
The more a parent talks to a baby, the 
bigger her vocabulary will be in school 
(e.g., Fernald, Marchman, & Weisleder, 
2012; Weisleder & Fernald, 2013; Hart & 
Risley, 1995.) All babies understand far 
more language than they can produce; 
on average, babies’ understanding is 
about a month ahead of their production 
(Benedict, 1979). 

Parents can help their baby persist 
through the frustrations of learning to use 

mouth and throat muscles to skillfully 
speak by giving her lots of language to 
think about and practice. Parents can 
also be emotionally positive about what 
the child manages to produce – it can 
be frustrating for the young speaker and 
the parents when they can’t understand 
what is being said, but if the parents can 
be enthusiastic and positive while trying 
to decipher what their child meant, it will 
encourage persistence. Being as non-
judgmental and active in “conversations” 
with the child as possible is similar 
to providing a safe place to practice 
walking. Nobody wants to talk to cranky, 
impatient people, even babies who are 
thrilled to be vocalizing and learning new 
words.

To stay in: Motor skills

In the case of motor skills, it is quite 
easy to see the huge amount of practice 
involved in laying down motor pathways. 
Babies seem to have an amazing amount 
of patience for practicing the same move 
over and over. A well-fed, well-rested 
5-month-old could probably spend an 
hour standing up and sitting down in her 
parent’s lap – if her parent doesn’t get 
bored first. 

Parents will need to pay attention to 
what their infant can do, wants to do, 
and has energy to do. Their task is to 
provide a safe place for trying new skills, 
including watching out that the child 
doesn’t get overtired and exasperated 

SAM
PLE



Foundational Curriculum Child Development – Approaches to Learning  |  495

PARENT EDUCATOR ≠esource
©

 2
0
1
5

, 
P

a
re

n
ts

 a
s 

Te
a
ch

e
rs

 N
a
tio

n
a
l C

e
n
te

r,
 I
n
c.

 P
a
re

n
ts

A
sT

e
a
ch

e
rs

.o
rg

by her inability to master a new skill. It 
is important that the child master the 
motor skills in the long run, of course, 
but she is also learning about learning 
during this crucial time. Parents want 
their child to experience learning as fun 
and rewarding, not as exhausting and 
discouraging. 

To dig deep and expand out

Imagination, creativity, elaboration 
and flexibility

These aspects of approaches to 
learning involve taking skills and using 
them or understanding them in new 
ways. We often think of creativity and 
imagination as something young children 
excel at, but not necessarily infants. 
However, in the realm of learning, infants 
are as creative as any toddler or older 
child. 

As children are mastering motor 
and language skills, they will naturally 
progress to expanding the different ways 
to move through the world and to use 
their vocabulary and grammar in new and 
creative ways.

To dig deep: Language skills

Many of the classic “errors” children 
make while learning to speak are 
excellent examples of creativity and 
elaboration, not to mention cognitive 
flexibility. Overextension errors usually 
occur when children have a limited 

vocabulary to describe their very complex 
world. So, for example, a child might 
have a word for “dog” but no other 
animals. When she sees a cow, it would 
be very common for her to call it a “dog.” 
She will no doubt be corrected and will 
probably add the word “cow” to her 
vocabulary pretty quickly. 

Usually these errors make a lot of 
sense to parents, and they usually even 
understand that the child is actually 
talking about the cow (for example, a 
child wouldn’t call a cow a “bed” just 
because she didn’t have the word for 
cow.) 

Sometimes a child has to get even 
more creative when she encounters 
something she has no words for – like 
calling a garden hose a “water snake.” 
The more language a child masters, 
the more creative she will get; the very 
nature of language is to be endlessly 
creative. Fluent speakers of languages 
say and write sentences they have 
never heard or read all the time. Later 
in childhood, parents may have to 
encourage their children to dig deep 
into difficult material like subtraction or 
chemistry; in language development, 
digging deep happens organically and 
naturally – and out in public where we 
can see and enjoy it.

To dig deep: Motor skills

Almost all of motor skill learning is 

an exercise in digging deep. Learning 
to reach begins with unconscious 
reflexes, like the grasping reflex and the 
asymmetric tonic neck or fencing reflex 
(where babies automatically stretch out 
an arm when they are on their back with 
their head turned to the side).

The reflexes lay down early motor 
tracks which are elaborated (by digging 
in) and become more conscious reaches 
and points. A baby will deliberately reach 
her arm out and relax it hundreds of 
times with no goal in mind just because 
it feels good, but it is practice for 
deliberately controlling the arm later. 

As she learns to focus her attention and 
interacts with adults, she learns to use 
those early motor tracks to point and then 
to reach. She then learns to elaborate 
on earlier unconscious hand movements 
and grasp the things that come close to 
her hands when she reaches. The same 
is true in walking; infants begin laying 
down motor pathways with the stepping 
reflex and move on to deliberately 
standing, deliberately shifting weight from 
one foot to the other, deliberately walking.

Each next step in learning a motor skill 
is an elaboration on the one before and 
requires many hundreds of repetitions 
from slightly different positions to become 
skilled.

You might think that there would be little 
creativity involved in learning to walk. 
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However, it turns out that there are many 
different ways to learn to walk. Many 
infants begin crawling and then cruise 
holding on to furniture, finally walking 
independently. Some never crawl and 
just scoot while sitting up and then do a 
little sideways-hitch crawl before walking. 
Some infants (rarely, but some) never 
crawl or cruise but go straight from sitting 
to walking. And there are many different 
little combinations and variations of the 
progression from rolling over to running.

Each infant is different. Some will 
observe more and do less. Others will 
mimic and babble more. Some will be 
easily frustrated. Others will be happy 
with incoherent babbling. They will all be 
speaking relatively well in three years. 

Infancy is a chance to learn how the 
child approaches learning. Will she 
need time to try things and perfect skills 
on her own before she tries in public? 
Does she happily complete lots and lots 
of trials as she masters skills? Or does 
she get frustrated quickly? Is she easily 
distracted by other people? 

Your role as a parent educator

You will need to help parents create 
emotionally and physically safe places for 
children to learn new skills and explore 
new expertise. They need to be a safe 
base (as explained in the parent educator 
resources Attachment and Nurturing 
Infants, Toddlers, and Preschoolers), and 

being in contact with them should allow 
the child to be free to learn. If being near 
a parent is stressful or produces anxiety, 
it’s a problem for learning. No one learns 
well when stressed or anxious.

Point out things parents do that make 
their child happy and engaged. Those 
things can include whether the space is 
a safe space for rolling/crawling/walking 
and large enough for practice, how they 
hold or touch the child, their tone of 
voice, how well they pay attention to the 
child and how skillful they are at providing 
just the right amount of help. 

Help parents recognize language, 
social, cognitive, and motor milestones 
and anticipate what skills their child will 
be learning next. 

Remind parents that they need to 
interact with their child at her level 
and not be embarrassed by using 
parentese or talking about “babyish” 
things. Language develops when we 
engage with the baby, and it is easier to 
get the baby engaged in things that are 
interesting to her. 

Finally, help parents remember the big 
picture – for the first three years while 
picking up language and motor skills, 
their child is learning about learning. The 
parents’ goal should be to make learning 
rewarding and enjoyable. The baby will 
learn her skills no matter what, but she 
could also learn side lessons like “Mom 

will make fun of me if I don’t do it right the 
first time” or “Practicing skills is horribly 
frustrating” or “If I don’t learn fast, Dad 
gets mad” or even, “Learning is stressful 
(or boring).” 

In the long term, the way their child 
approaches learning contributes to 
academic achievement. The Early Head 
Start National Resource Center offers a 
three-part description of this on its school 
readiness homepage.

Learning to walk and talk is incredibly 
fun and rewarding, and all parents have 
to do is pay attention, provide a little help 
here and there, and enjoy it, too!
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PARENT handout

How Much Sleep Does Your Toddler Need?
There is no “one size fits all” tool for how much sleep your toddler needs. It depends on how much she runs around 
during the day, her temperament, and her body’s needs. If she is growing or learning a lot, she may need more sleep 
for a few days.

Your child is getting better at dealing 
with disruptions to her sleep routines 
(like a missed nap or an extra-late 
night). But if those things happen a 
lot, she may not get enough sleep for 
healthy development. 

In fact, children who miss just one nap 
feel more anxiety, show less happiness, 
and get frustrated more easily. 

As your child gets older, you may have 
more trouble getting her to bed on time. 

Start with routines that help her wind 
down from the days activities. These 
should be calm and simple – reading a 
story, taking a bath, or snuggling with a 
blanket.

Age In 24 hours, your toddler should sleep about … Date Your observations

1 year

11 to 14 hours, with two naps. As your toddler becomes more active 
you may decide to transition to one nap per day. At this age, most 
children still benefit from morning and afternoon naps of 1 or 2  
hours each.

18 
months 
to 2 
years

11 to 14 hours. Your toddler may be moving toward one afternoon 
nap of one to two hours. She should still get 11 to 12 hours of sleep 
at night. In the mornings, you may want to plan for some downtime in 
case your child is tired during what used to be naptime. 

2 years

11 to 14 hours. Your toddler will probably sleep 11 to 12 hours at 
night, with a one- to two-hour nap each afternoon. Life is more 
interesting as she develops new motor, cognitive, and social 
skills. You may experience some struggles about going to bed. Be 
consistent and patient with her.

3 years

10 to 13 hours. Your toddler’s nighttime sleep will be about 10 to 11 
hours. She will probably take a one- or two-hour nap in the afternoon. 
Her nighttime sleep can be affected by an exciting day, sickness, 
changes in normal routines, and developmental milestones. Thanks 
to her active imagination, she may start to have nightmares.
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PARENT handout

Think about your toddler’s changing sleep needs.REFLECTION

How has your child’s nap schedule 
changed?

 Is she generally sleeping through 
the night? What’s the best way to get 
her back to sleep if she wakes up?

Do you have daily nap and bedtime 
routines?

Does she show any separation 
anxiety, such as not wanting to sleep 
in her own bed?

Has she had bad dreams? 

What objects (blankets or stuffed 
animals) and routines does your 
child find most relaxing before going 
to sleep?SAM
PLE
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PARENT EDUCATOR ≠esource

Stress and Resilience
The human body reacts quickly when we think there is danger. If we see a toddler heading toward a 

busy street, we don’t stop to think through all the possible actions, we move – fast, sometimes faster 

than we thought possible. This is a stress response.

Parent handouts

Coping With Stress

Relaxation Breathing and Other Ways 
to Release Stress

When You’re Feeling Lonely

How Am I Feeling?

Activity pages

Releasing Tension

Roll Away Your Worries

So You’ve Told Everyone

Related topics

Attachment

Health

Introduction, Plans, and Tools

Parenting Behaviors

Home Child 
Development

Parenting 
Behaviors

Development-Centered
Parenting

Forms HubsFamily 
Well-Being

Parent-Child 
Interaction

That extra speed is possible because 
our bodies know when to release a series 
of chemicals that allow our heart to beat 
stronger and faster and our lungs to take 
in more air to help our muscles work 
harder. We need that burst of energy 
to make sure we can move quickly. 
On a day-to-day basis, our bodies 
may experience stress on a much less 
noticeable scale.

Stress can range from mild to severe. 
We call the milder form of stress 
eustress and the more severe forms 
distress and toxic stress. Eustress is 
the healthy version of stress – it helps 
us wake up in the morning and helps us 
get dinner ready in the evening. Eustress 
pushes us to do the best we can. 

But if stressful events start piling up 
faster than we can cope with them, our 

ability to be effective begins to decrease 
and our body goes into distress. Stress 
can be sudden, as in the example of 
seeing a toddler heading for a busy 
street; but when day-to-day stress isn’t 
relieved it becomes chronic stress. 
Chronic stress becomes unhealthy when 
someone begins to think of it as normal 
and starts to lose hope of ever feeling 
differently. When our bodies’ stress 
systems are activated for a long time, 

SAM
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“ Without stress, there would be no life.” – Hans Selye, physician and stress researcher 

toxic stress can result. This is a serious 
state that, if left unaddressed, can 
change the brain’s architecture.

The cortisol and other chemicals 
released by our body during a stressful 
event play a large role in taking eustress 
over to distress. It takes time for our body 
to reabsorb those chemicals, and if we 
experience a stressful event on top of the 
first one then it takes even more time to 
get back to normal. If the stress is with 
us day in and day out, our bodies never 
have a chance to get back to eustress. 

Common causes of stress

Even good things can cause stress. 
Think about the birth of a child or adding 
a new significant partner in your life. Both 
of those things require an adjustment in 
the way we think and act. Distress occurs 
when there are more stress-producing 
events in our life than we can manage at 
any one time. 

Some common stressful events could be:
 > Birth of a child

 > Wedding or adding a significant partner
 > Moving

 > Financial problems

 > Changes in employment

 > Starting or graduating from school

 >  Death or loss of a close friend or  
family member

 > Time management

 > Personal and family expectations

Everyone reacts differently to events 
depending on their past experience 
and their resiliency. A pile of bills could 
be mild stress for someone who knows 
they need to be paid but is confident 
the money is available to pay them, but 
in a family where there are more bills 
than money, that same pile will cause 
distress. It is our perception of the 
severity of the problem that determines 
how we will react. Some people become 
very distressed because they imagine 
the worst possible outcome even when 
others tell them not to worry.

Effects on parents

When we feel eustress we can actually 
feel energized and ready to go. Think of 
stress as a stimulus: A little bit is helpful, 
but too much can drain our energy and 
the ability to cope. When stress moves 
into distress some of the symptoms may 
include:

 > Headache

 > Stomachache

 > Muscle aches

 > Not sleeping well

 > Irritability, anxiety, or tension

 > Rapid heartbeat or high blood pressure

As stress continues into chronic stress 
it takes an even worse toll on the human 
body. Irritability turns to violence, high 
blood pressure turns to heart attacks, 
and the depleted immune system can no 
longer protect us from other diseases.

When parents are overwhelmed by 
stressful events, it becomes more and 
more challenging for them to care for 
themselves or others. Irritability can 
evolve into a parent yelling or shouting at 
a child – or to hit. Frustration could lead 
the parent of a crying baby to shake her. 
Parents who are withdrawn or depressed 
could forget to make meals or may not 
have the energy to enforce consistent 
limits.

In a family where one parent is 
experiencing overwhelming stress, the 
effect frequently spills over into all family 
members. When working with families it 
is important to look at all family members, 
not just the parent usually seen at the 
personal visit.
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Effects on children

Parents living in chronic stress are at 
high risk for events that could lead to 
child abuse or neglect. When a parent 
is overstressed it is more difficult to 
provide the calm, caring atmosphere 
a child needs to grow and develop. 
Attachment is more difficult for a parent 
who is irritable and not feeling well. And 
when children don’t feel a safe, positive 
attachment, they in turn feel stress.

As a child’s brain grows, too much 
stress can become toxic. It can 
temporarily or even permanently affect

 the part of the brain required for 
making attachments. Further, children 
raised in families with toxic stress may 
develop concerning behaviors like temper 
tantrums, biting, hitting, and, occasionally, 
withdrawal or failure to thrive. 

When parents complain or talk about 
challenging behaviors of their children, 
you as a parent educator should 
remember that those behaviors may be 
the child’s reaction to the parents’ stress. 
It is important to explore the family as a 
whole when looking for strategies to help 
the parents with their child.

Your role as a parent educator

We can’t make stressful situations go 
away, but we can help teach parents 
better ways to cope with the stressful 
events in their lives. For example, the 
handout Relaxation Breathing and Other 
Ways to Release Stress goes into detail 
on how to do relaxation breathing and 
offers ideas for adding other calming 
routines, including yoga, meditation, 
music, and massage. By helping families 
build resilience, they learn skills that they 
can then pass on to their children.

To help parents reflect on their current 
emotions and feelings, provide them with 
the handout How Am I Feeling?  Remind 
parents that they can do simple things 
every day to help relieve stress. For 
example, research suggests that simply 
laughing “lowers blood pressure and 
cholesterol, strengthens the immune 
system, reduces physical tension, and 
relives emotional stress” (Herrington, 
2013, para. 1). Likewise, the less obvious 
act of coloring has a therapeutic benefit 
that combats stress. Coloring has a 
“calming effect on daily stress and, in 
some cases, trauma (Mental Health 
America of Eastern Missouri, 2015). 

Ginsberg (2006) defined what he 
calls the seven C’s of Resilience: 
Competence, Confidence, Connection, 
Character, Contribution, Coping, and 
Control. When you empower families to 

 Stress, discrimination, and birth outcomes 

Researchers are exploring mothers’ lifelong stressful experiences related to 
discrimination as one possible explanation for the persistent racial gap in  
U.S. birth outcomes. Both before and during pregnancy, members of 
stigmatized minority groups may experience stereotype threat. This is the worry 
that one will confirm a negative societal stereotype about one’s group or be 
treated according to that stereotype. For more information, read Pregnancy:  
A Period of Adjustment.

Helping parents focus on strengths and past successes reduces the negative 
effects of stereotype threat. The presence of cues implying fairness increases 
trust and can also reduce feelings of stereotype threat – even in settings with 
features known to trigger it. For instance, inside an agency and or work space, 
pictures or artifacts associated with racial minority groups should be visible. This 
sends clear signals that parent educators value and appreciate others unlike 
themselves. It also makes an explicit and implicit statement of a program’s goal 
to provide high-quality services to everyone.
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build these strengths, you give them skills 
to help cope with the stressful events in 
their lives.

Competence: Parents need to feel that 
they know how to handle situations they 
encounter. You help build competence 
in families when you observe positive 
parenting skills and point out your 
observations. Parents can help their 
child gain competency by giving her the 
freedom to try-try-try again until a task is 
mastered.

Confidence: Confidence builds on 
competence. It is the inner belief that 
says, “I can do that!” When you point 
out the strengths you observe, you are 
reinforcing the parent’s confidence. 
Parents help build their child’s confidence 
by building problem-solving skills and 
then allowing them freedom and safe 
opportunities to practice those skills.

Connection: Being connected to a 
larger community is critical for resilience. 
Connections provide a safety net when 
events become overwhelming and 
decrease the sense of loneliness and 
isolation that happen in chronic stress. 
Invite parents to group connections so 
they can meet other parents and listen as 
they describe places and people that help 
them find strength. Parents send children 
the message about the importance of 
connections when they take them to 
playgroups and involve them when family 
and friends gather together. Offer the 

parent handout When You’re Feeling 
Lonely for ideas about how to connect.

Character: Having a deep sense of 
family values can help a parent make 
decisions when stressful events occur. 
Spend time listening to parents and 
talking with them about cultural and 
family values. Ask: “What kind of person 
do you want your child to become?” 
Sometimes you will need to work with 
families to help them express those 
values so they can consciously pass 
them on to their children.

Contribution: Even in the worst of 
situations, it is always possible to give 
back to others. That sense of being 
able to help can enhance a parent’s 
feelings of self-worth. It might be helpful 
to introduce the topic of contribution at a 
group connection and discuss ideas of 
activities that could be done at little or no 
cost. Donating items to a charity is one 
example. Like all children, low-income 
children outgrow clothing and toys. Point 
out to parents that they contribute back to 
the community when they donate items 
they no longer use.

Coping: There are two basic ways of 
positive coping: changing the problem 
or changing the reaction to the problem. 
The other type of coping, withdrawal or 
denial, can provide temporary relief but 
is not effective as a long-term positive 
coping strategy. Use the Coping With 
Stress parent handout to discuss what 

style of coping works best for parents and 
then discuss additional strategies.

Control: Resilience means a person 
is confident in his ability to control a 
situation or his reaction to a situation. 
You can help parents develop control by 
respecting the decisions they make for 
their family. When a parent is upset about 
events that may be out of his control, talk 
to the parent about what he can control, 
as well as how to emotionally cope with 
what he can’t.

For more information

The Healthy Mind Platter 
demonstrates that seven essential 
daily activities are essential for 
optimal mental well-being (Rock & 
Siegel, n.d.):

 > Focus Time

 > Play Time

 > Connecting Time

 > Physical Time

 > Time In

 > Down Time

 > Sleep Time

www.mindplatter.com
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Take time to  
think about your 
stress level.

REFLECTION

How high is your own stress level?  
As a parent? As a professional?

What do you notice in your body, your 
mind, and your feelings as you leave 
the office?

If you answer “yes” to any of 
these, consider speaking with your 
supervisor about it. It is normal 
for parent educators to absorb 
some of their families’ stress, even 
subconsciously.

1.  At the end of the work week, is your 
stress level closer to 10 than 1?

2. Do you notice that some days are 
more difficult or some easier? Can  
you detect a pattern?

3. Do certain families or certain types  
of families stress you?

4. Do you dream about your families  
and wake up tired?
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Starting with the Foundational 
Personal Visit Plans

The materials mentioned in the plans 
can be supplemented with:

 > Foundational Personal Visit 1

 > Your program’s participation 
agreement

 > Recruitment and Enrollment Record*

 > All visits after Foundational Personal 
Visit 2

 > Obtain information and resources 
needed to supplement the family 
well-being sections 

 > Personal Visit Preparation 
Checklist*

 > All visits starting with Foundational 
Personal Visit 4

 > Choose an Activity Page

 > Activity Page Tracking Tool* 
(Foundational 2 Curriculum: 3 
Years Through Kindergarten only)

 > Foundational Visit Plans 4, 6 and 8 
 > Choose a Child Development 
resource and parent handout 
based on the developmental age of 
the child to use in completing the 
Parent-Child Interaction section of 
these plans.

Starting with the Personal Visit 
Planning Guide*

In addition to the materials 
mentioned on the guide, these will be 
helpful in the planning process:

 > Personal Visit Preparation 
Checklist*

 > Developmental Topics Chart and 
Developmental Topics Tracking 
Tool*

 > Milestones* (to be filled out after 
every visit)

 > Goal Tracking Sheet*

 > Toolkit

 > Personal Visit Record*

 > Activity Page Tracking Tool* 
(Foundational 2 Curriculum: 3 Years 
Through Kindergarten only)

At times during the course of routine 
service delivery, the planning process 
will include:

 > Health Record*

 > Screening Summary*

 > Permission to Exchange 
Information*

Visit Planning Process Hub

 > Parenting Reflection*

 > Exit Record*

 > Connections and Recommendations 
Tracking Tool*

For some families, you may also 
consider using:

 > Activity Page Template

 > Problem Solving

 > DOVE: Structured Intimate Partner 
Violence Home Visit Intervention

 > Edinburgh Postnatal Depression 
Scale

 > Protective Factors Survey

 > FINE Smile

 > Circles of Support

 > Visualizing

*These forms and the guidance for 
using them are offered within the ebiz 
portal.

Planning each personal visit involves gathering information from many different sources to help 

with both the “what” (three areas of emphasis) and the “how” (parent educator’s three roles) 

as explained in The Parent Educator’s Role in the Personal Visit. 
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